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ABSTRACT

A PRACTICAL GUIDE USING A VARIETY OF INSTRUCTIONAL
METHODS FOR TEACHING READING TO GIFTED STUDENTS
By
Melissa Caveness
July 2003
Gifted students spend most of their school day, if not
all, learning in the regular classroom.

Often, this

environment is not conducive to their learning needs, and
there is a lack of readily available supplemental materials
that teachers can use to meet the needs of the gifted
students.

Therefore, the purpose of this project is to

create a handbook that provides different strategies for
teachers to use when teaching gifted students in the
regular classroom.

The project contains five thematic

units that incorporate and utilize literature and
comprehension strategies.

This project first focuses

definitions and identifiers of gifted students academically
and socially.

Next, it examines motivational ideas used to

encourage gifted reading students in the classroom.
Finally, included is a discussion of different
instructional methods and strategies to educate gifted
students academically and socially with an emphasis in
reading.

Chapter One
Introduction

Overview
Gifted students spend most if not all of their
academic day in regular classrooms.

Because of this,

teachers need to be concerned about the gifted readers
needs, not the whole class.

"We need to consider

giftedness as simply another difference and make gifted
kids as welcome in our classrooms as any other student"
(Winebrenner, 2002, p.9).

There are many diverse students

in the classroom, and giftedness is one group for which the
teachers can anticipate a high need to extend or enrich the
curriculum to meet the students' needs.

One example of

what not to do when constructing gifted students'
curriculum is giving

"

"more of the same work . . . ," unless

the child is interested . . . "

(Maker, 1987, p.34).

If the student is drawn to a certain topic, then it is
acceptable to give more work with higher expectations in
that area.

Unfortunately, giving more work seems to be the

only answer for many teachers.
How to educate gifted students has been and continues
to be a debatable subject among many educators.

The

Federal government and educators/researchers like Maker,
Gallagher, Winebrenner and others, have brought up many
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issues related to the appropriate strategies for teaching
gifted students.

Issues discussed in the literature

researched include instructional methods and reading
strategies and how to define and identify gifted students.
Recently passed Federal acts aimed to meet the needs of all
students have sparked discussions.

One of the new acts is

The No Child Left Behind Act (U. s. Department of

Education, 2002).

This legislation, gives renewed reason

for educators to examine new methods for instructing
students and for meeting needs of gifted students in the
classroom.
Purpose of the Project

The purpose of this project is to create a teacher
handbook containing five thematic units for gifted readers
that incorporate and utilize literature and comprehension
strategies.

To carry out this purpose, thematic units

including instructional methods and strategies will be
reviewed and examined to meet the gifted students'
individualized needs in the classroom.
Winebrenner,

(2002), examines methods to instruct

gifted students in the regular classroom.

For example, she

found that, ~most reading programs, whether traditional or
literature-based, have failed to meet the learning needs of
many gifted students"

(Winebrenner, 2002, p.90).
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Therefore, this project will first look at definitions and
identifiers of gifted students academically and socially.
Next, motivational ideas used to encourage gifted students
in the classroom will be reviewed.

Finally, instructional

methods and strategies to educate gifted students
academically and socially with an emphasis on reading will
be examined.

Definition of Terms
Analysis.

The process or result of identifying the

parts of a whole and their relationships to one another
(Harris

&

Hodges, 1995, p. 8).

Cluster Grouping. Placing students in small groups
based on specific academic levels, skills, and lessons
(Schuler, 1998).

Comprehension Strategy.

In reading, a systematic

sequence of steps for understanding text, as in SQ3R study
method (Robinson, 1946).

Or any strategy that helps

students become strategic readers (Harris & Hodges, 1995,
p. 39).

Context Clue.

Information from the immediate textual

setting that helps identify a word or word group, as by
words, phrases, sentences, illustrations, syntax,
typography, etc.

(Harris

&

Hodges, 1995, p. 44).
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Cooperative Learning.

Any pattern of classroom

organization that allows students to work together to
achieve their individual goals.

(Harris

&

Hodges, 1995, p.

4 5) •

KWL.

A strategy developed by Donna Ogle that is

especially useful for identifying purposes for reading
expository text

(Harris & Hodges, 1995, p. 129). It stands

for, what we want to know (k), what we know (w) and what we
learned (1).

Literature-Based Curriculum.

A curriculum in which

literary works, usually trade books, are the dominant
materials for instruction, especially in language arts
(Harris

&

Hodges, 1995, p. 145).

QAR. A comprehension strategy that enhances children's
ability to answer comprehension questions by teaching them
how to find the information they need to respond
Vacca, Gove, Burkey, Lenhart

Reader Response Log.

&

McKean, 2003,

(Vacca,

613).

A written record of materials

read and the reader's personal reactions to them

(Harris &

Hodges, 1995, p. 206).

Reading Method.

Any of several relatively specific

procedures or steps for teaching one or more aspects of
reading, each procedure embodying or implicitly some theory
of how children learn and of the relationship between the

5

written and spoken language

(Harris

&

Hodges, 1995, p.

211) .

Readers Theatre.

A Performance of literature, as a

story, play, poetry, etc., read aloud expressively by one
or more persons, rather than acted (Harris & Hodges, 1995,
p.206).

Skill.

An acquired ability to perform well;

proficiency.

Note:

However, a skill is also used to refer

to parts of acts that are primarily intellectual, as those
involved in comprehension or thinking (Harris

&

Hodges,

1995, p.235).

Strategy.

In education, a systematic plan,

consciously adapted and monitored, to improve one's
performance in learning (Harris

Summary.

&

Hodges, 1995, p. 244).

A brief statement that contains the

essential ideas of a longer passage or selection

(Harris &

Hodges, 1995, p. 247).

Thematic Teaching.

The organization of instruction

around themes or topics, instead of around subject areas
such as mathematics or history (Harris & Hodges, 1995, p.
256) .

Trade Books.

Commercial books, other than basal

readers, that are used for reading instruction (Harris
Hodges, 1995, p. 258).

&
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Venn Diagram.

In semantic mapping, overlapping

circles that show those features either unique or common to
two or more concepts

(Harris

&

Hodges, 1995, p. 271).

Limitations of the Project
1. This project is limited to 1-3 grades.

2. This project is limited to gifted readers.
3. This project is restricted to monolingual gifted

students/readers.

4. Themes are focused around Lake Washington School
District Requirements for first trough third grade.

Summary
In chapter one, the overview, purpose, definitions and
limitations are discussed as they pertain to the project.
The overview explained what the project consists of and
then presents a brief summary.
this project was needed.

The purpose explains why

Major definitions and limitations

are also identified for further understanding of this
project.
In chapter two, a review of the literature surveys the
archival research pertaining to gifted readers.

Chapter

two begins with definitions, then move to identification
and methods of motivating gifted readers.

Next in chapter

two, strategies and instructional methods for teaching
gifted readers in the classroom are reviewed.
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Chapter three chronicles the procedures and
development of the project. Chapter four, the guide,
includes thematic units for teaching gifted readers in the
classroom.

Finally, chapter five includes a summary,

conclusions and reflective recommendations for this
project.

Chapter Two
Review Of The Literature
Introduction

The purpose of this project is to produce a guide to
meet the needs of gifted readers in grades 1-3 in the
regular classroom, through the use of literature.

However

this guide is not for the other students in the regular
educational classroom, it is specifically for gifted
readers.

"

[C]urricula for the gifted must provide a

floor, but not a ceiling--a foundation for learning, but no
restrictions on development"

(Maker, 1987, p.35).

To meet the needs of gifted readers, research will be
reviewed to look first at definitions and identifiers, both
academically and socially.

Next, motivational and social

development ideas will be reviewed to encourage learning in
the classroom.

Finally, instructional methods and reading

strategies to educate gifted students academically will be
examined.

Winebrenner, 2001, discusses how to teach gifted

students in the classroom,"[m]ost reading programs, whether
traditional or literature-based, have failed to meet the
learning needs of many gifted students"

(p.90). Maker

agrees that, " . . . the time has come for us to face up to
this situation and to provide special education for gifted
I

children in regular classrooms"
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(Maker, 1987, p.60).

The

9

need for gifted students to be better educated in the
classroom is prevalent.

Thus, meeting the needs of gifted

students in reading in the classroom is the purpose of this
project.
Defining and Identifying Gifted Readers

The term giftedness has been around for many years. As
early as the 1970s, the term was used in legislation aimed
at education reform.

In a study by Landau and Weissler,

(1998), the gifted student was defined as a complicated
person.

Landau compared the relationship between social

maturity, intelligence and creativity in gifted children,
and found the gifted child to be".

. a unique,

multifaceted being with each aspect of cognitive,
emotional, and social life interconnected with the other"
(Landau

&

Weissler, 1998, p.100).

Historically, definitions of and strategies offered
for use with these talented students have changed many
times.

Although gifted students have been in public

classrooms as long as schools have existed, the Federal
government did not officially recognize them until the
1970s.

In the 1970s Congress defined giftedness as".

children who have outstanding intellectual ability or
creative talent, the development of which requires special
activities or services not ordinarily provided by local
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education agencies" (U.S. Congress, 1970, as cited in
Karnes & Stephens, 2000, Law 91-230).

Congress wanted to

be more explicit in their definition of children, so in
1978, Congress added the words, "youth" and "adolescents".
In 1978, the Individuals With Disabilities Act, or IDEA,
accepted gifted students under their umbrella of programs
to allow for services. "Gifted child" means a school-age
person (Sec.22-1-2U NMSA 1978) "whose intellectual ability
paired with subject matter aptitude/achievement,
creativity/divergent thinking, or problem-solving/critical
thinking is so outstanding that a properly constituted
Individual Education Plan,

(IEP), team decides special

education services are required to meet the child's
educational needs"
1978).

(New Mexico State Board of Education,

This act identifies and includes gifted students,

which allows for them to get the education they need.
In 1988, Congress again added more specific
descriptions of talents to include "creative, artistic.
in specific academic fields"

(U.S. Congress, 1988, as

cited in Karnes & Stephens, 2000, Law 100-297).

Finally,

by 1994, Congress changed its definition and took out the
word "gifted".

As it stands today, the Federal definition

of giftedness is:
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Children and youth with outstanding talent
perform or show the potential for performing at
remarkably high levels of accomplishment when
compared with others of their age, experience, or
environment.

These children and youth exhibit

high performance capability in intellectual,
creative, and/or artistic areas, possess an
unusual leadership capacity, or excel in specific
academic fields.

They require service or

activities not ordinarily provided by the schools
(U. S. Congress 1994, as cited in Karnes

&

Stephens, 2000).
The Federal definition has been used to guide state
definitions, which have then been interpreted by districts,
classrooms, and teachers in the direct service of children.
With the Federal identification of gifted students, more
money and more options have been allotted to schools
empowers them to offer unique programs and materials to
these talented students.
Recently, a new act was passed that aims to leave no
child behind in the public schools (U.S. Department of
Education, 2002).
Behind Act.

This act is titled: The No Child Left

This new act includes all students even the

gifted students.

Secretary of Education Ron Paige, stated,
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"President George W. Bush has made reforming our education
system his first priority, and he expects the U.S.
Department of Education to play a leading role in the
effort to make that system one in which no child is left
behind" (U.S. Department of Education Programs, 2001, p.7).
In this act, the talented and gifted students are addressed
under the title of Jacob K. Javits Gifted and Talented
Students Education Grant Program

Education, 2002).

(U.S. Department of

This program provides money to support

programs, curricula, and materials for the needs of gifted
students.

These grants are available to K-12 programs to

identify the "gifted and talented students" and "develop

(

challenging curricula"

(U.S. Department of Education,

2001, p. 82).
Historically, the Federal Government has been there to
guide educators in developing strategies to teach gifted
students in public schools.

As described above, the

Federal government has defined what constitutes a gifted
student.

However, these students are not always gifted in

all academic areas.

For example, a student may be gifted

in reading, but average achieving in mathematics.
Therefore, there is a need for supplemental curricula
guided towards gifted students in different academic areas.
"The gifted reader generally scores two or more grade
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levels above chronological age peers on standardized
reading comprehension tests"

(Wingenbach, 1984, p.3).

How

do teachers identify if a student is gifted in reading?
Generally the average age to begin reading is in
kindergarten.

However, this is not always an accurate

generalization, thus when a child learns to read may or may
not be an identifier of a gifted reader as demonstrated in
the next two studies.
In a study by Wingenbach, 1984, found that gifted
readers did not read before kindergarten.
conducted by Wingenbach,

In this study

(1984), when students were asked

how they learned to read, many acknowledged their teachers.
In fact, "

. nearly 62% of the high achievers credited

the teacher"

(Wingenbach, 1984, p.10). Therefore, these

gifted readers were not reading before kindergarten, since
they learned to read from their teachers after entering
school.
To contradict Wingenbach study, another study done by
Marion,

(1982), who also researched when gifted students

learn to read, found, the opposite to be true.

In this

study: " . . . 75% of gifted/talented students answered in
affirmative that they were reading when they entered
kindergarten" (Marion, 1982, p.27).

This suggests that the

teacher cannot judge someone's giftedness by the age at
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which he or she began to read.

Teachers need to take into

consideration some other criteria for determining if a
child is gifted or high achieving in reading.
If a student is academically gifted, the teacher may
not take into account the student's social development.
The Federal definition only focuses on academic giftedness
and does not mention social development, which is very
important for student success.

Landau and Weissler, 1998,

explains that a teacher needs to look at the student's" .
. emotional ability to perform this act, as well as the
intellectual one"

(p.101).

The teacher needs to make sure

that the student is capable of the academic project or
assignment both intellectually and socially.
How do teachers know if students who are labeled as
gifted are also socially ready for a task?

To answer this

question, Mayer, Perkins, Caruso and Salovey,

(2002),

studied a group of students to see how they dealt with
challenging social situations.

Mayer defined social

giftedness as having, " . . . the capacity to be aware of
feelings, to differentiate among feelings, and to create
better and deeper relationships, among other
characteristics"
p.131).

(Mayer, Perkins, Caruso

&

Salovey, 2001,

The students who had higher social intelligence,

were able to control their emotions and" . . . resist peer
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pressure ... "

(Mayer, Perkins, Caruso

&

Salovey, 2002, p.131).

Mayer discovered that the higher the student's emotional
intelligence the better able the student was to deal with
challenging social situations.
Socially gifted students will also show more realistic
fears in life.

One study by Derevensky and Coleman,

(1989), examined students with an IQ higher than 130, and
asked questions such as "What are the things to be afraid
of?" (Derevensky and Coleman, p.66, 1989).
Coleman found".

Derevensky and

the fears indicated by the younger

gifted children in the present sample [were) not
unrealistic or imaginary.

In fact,

their fears closely

resemble those of older 'normal' children"
Coleman, 1989, p.67).

(Derevensky

&

The data found in this study

indicates that gifted students are socially older at an
early age.

Derevensky and Coleman summarizes this point by

stating, "If mental age is used as a determinant, then
perhaps the fear of an intellectually gifted eight-year-old
may be compared with the fears exhibited by a non-gifted
ten year old"

(Derevensky & Coleman, 1989, p.68).

This

study provides one identifier for socially gifted students;
students who have realistic thoughts and views of the
world.
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Kennedy (1995), in another study, looked at a
heterogeneous classroom of gifted and average students.

In

this study Kennedy wanted to see how gifted students acted
and interacted with each other compared to the average
students in the classroom.

Kennedy explains that

relationships can be an identifier of social giftedness in
children.

When looking at highly gifted students, a

principal and the teacher, Kennedy found that students with
higher intellect sometimes had trouble building
relationships in the classroom.

Joshua is one example of

this for he had a hard time making friends.

Joshua had

problems in the classroom because, his" . .

relationships

with classmates were not very good" (Kennedy, 1995, p.166).
Joshua was intellectually gifted, yet he had trouble making
and keeping friends in the classroom, which showed his
social immaturity.
To assess a student's socially giftedness, teachers
need to look at the behavior and relationships of students
in the heterogeneous classroom. The teacher can question
whether the gifted students are able to interact with
others or if they are having a difficult time.
Janos, Fung and Robinson,

(1985), studied ways gifted

students feel different than average students.

Janos, Fung

and Robinson included in their study, the students' self-
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concept, self-esteem, and peer relationships among other
students.

The students and parents that participated in

this study completed a mailed questionnaire consisting of
questions about feeling different than other students. In
this study, Janos, Fung and Robinson found that many gifted
students did feel different than other students.

The

students who felt different thought of different as being
good not bad.
question, 88

"Of 238 children who responded to the
(37%) thought of themselves as being

"different" from their age mates.

Of the 71 who listed

reasons for thinking thus, 35 (50%) described the
difference in positive terms, and 32 gave neutral
statements"

(Janos, Fung and Robinson, p.80, 1985). This

study showed that teachers needed to ask their students how
they feel as another way to assess the student's social
level.
These studies shed light on the previous question,
"Are academically gifted students socially gifted as well?"
From the research presented, it seems this can be the case.
If students are socially and academically advanced, then
what should be done to meet their needs in reading in the
classroom?
When teaching reading, gifted students may be in the
classroom.

How do we determine who is gifted in reading?
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As explained by Winebrenner (2001), children gifted in
reading are those who:
•

Comprehend reading materials that are two or more
years above grade level.

•

Know, understand, and appreciate advanced vocabulary.

•

Love to read and do so with great concentration.

•

Retain what they read.

•

Make connections between various reading selections
and other content areas.

•

Understand authors' styles and the use of various
literary elements.

•

Read earlier than other children.

•

Read better than other children their age.

Need less

drill to master reading skills and techniques.
•

Read more and longer than other children their age,
especially during the peak reading years

(4-8).

•

Interact with what they read in creative ways.

•

Have interests in reading that set them apart from
other readers.

•

Read a greater variety of literature than other
children their age (p.89)

Another characteristic of many gifted students in reading
is that they talk early or have a very wide range of
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vocabulary at an early age.

They may speak in complete

sentences before one year of age.

In the classroom, they

might use words that are more advanced and sound like
another adult communicating.

In order to meet these

students' needs, a classroom teacher should be sensitive to
these characteristics as possible identifiers of gifted
readers.
Summary.

The definition of gifted students has evolved overtime
and continues to change today.

A gifted student, found in

the research, may not be gifted in all content areas.

In

this project, the gifted reader became the focus,
consistent with the one area a student may be gifted.
Definitions and identifiers of gifted students ranged from
the Federal government, to researchers to acts that have
recently passed.

Being gifted in reading then, was defined

differently than being a gifted student.
Motivating The Gifted Student

When gifted students are motivated and socially more
developed than their peers there are many ways they cope
with their environment.

One way, as described by Sowa,

McIntire, May and Bland, is "The use of self initiated
time-out or withdrawal to provide time for cognitive
appraisal"

(1994, p.96).

One child in this study
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describes the process:
something she said.

"When I'm mad at my momma for

I go into my room and think about how

maybe she wasn't trying to be mean or anything.

I try to

think about what she was thinking, then I'm not mad
anymore.

I go out and tell her I'm sorry about what I

said" (Sowa, McIntire, May & Bland, 1994, p.96).

Gifted

students want to fit in and adjust, and Sowa explains how,
" . . . they expressed a desire for the world to adapt to
their views rather than adapting to the outside world"
(1994, p.97).

The gifted student will try and adjust to

their environment, however they would prefer to have the
world adjust, not them.

The child in the example above

wanted the mom to be nice, and couldn't understand why the
mom was being mean.

So, the child had to take time to

adjust to the situation before talking about it with the
mom.

The self-initiated time out was a way for the child

to adapt to the environment.
The next example is a student with low social skills.
Joshua, as described in a previous example, had trouble
making friends,

and" . . . his social development lagged

behind that of his classmates"

(Kennedy 1995, p.167).

He

could perform any intellectual task that was given, but he
was "unable to find friends"

(Kennedy, 1995, p.167).

21

Joshua is one example of the effects of having lower social
skills than his peers.
When gifted children are not as developed socially as
their peers, they may have trouble making friends as shown
in the example with Joshua. Landau and Weissler,

(1994),

studied the relationship between emotional maturity,
intelligence, and creativity of 221 gifted students.
Landau discussed how creativity is not reachable when the
social level is low.

For example, Landau and Weissler

explains, "The gifted (students) that were found (to be)
high in emotional maturity, were higher also in creativity
than the gifted (students, who were)
maturity"

(1998, p.104).

low in emotional

Landau deducts that emotional

maturity is necessary for the gifted to actualize their
creativity.

Intellectual ability and creativity work

together in defining giftedness.
Creativity is very important for students to be
successful academically, and teachers need to try to offer
a balance of academics and social development.

Students" .

. need help in gaining a balanced view of their own selfworth in a social as well as intellectual context.
.

. may require long-term support"

Robinson, 1985, p.81).

(Janos, Fung

&

(They) .
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In a comparative study of average to high achievinggifted students, Kelly and Jordan (1990)

researched the

effects of academic achievement on social self-concept.
They suggest that it is not right to expect the student's
academic level be also the social level of development.
"High achievers are similar to their peers who are less
outstanding in academics in perceptions of their own social
competence and acceptance"

(Kelly & Jordan, 1990, p.176).

Students who have social-emotional deficits may suffer
self-esteem problems and emotional distress.
and Risser found,

Liu, Kaplan

" . . . that individuals with low self-

attitudes constitute ultimate personal goals".

Therefore,

" . . . failure to obtain positive self-feelings (is) highly
distressing"

(Liu, Kaplan

&

Risser, 1992, p.129). If the

opposite were true, then self-esteem would rise.

Self-

esteem is very important for, "It actively influences
behavior and mechanisms that individuals adopt in coping
with the world"

(Liu, Kaplan

&

Risser,

1992, p.141).

Thus, if a student has lower social development levels, Liu
states that it can affect the student's self-esteem, and
cause many social problems for the student.

However, if a

gifted student is highly developed socially this would give
the student high self-esteem (Liu, Kaplan

&

Risser, 1992).
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Brophy,

(1987), is a motivational theorist who has

identified 33 ways to motivate students in the classroom.
His theories are applicable to the classroom teacher for
encouraging gifted students to learn as well.

The

motivational strategies that are most applicable to gifted
students are as follows:
1. Supportive environment.
2.Appropriate level of challenge/difficulty.
3. Teach goal-setting, performance appraisal, and selfreinforcement skills.
4. Adapt tasks to students' interests.
5. Include novelty/variety elements.
6. Allow choices or autonomous decisions.
7. Include higher-level objectives and divergent
questions.
8. Provide opportunities to interact with peers.
9. Model interest in learning to and motivation to

learn.
10.Project enthusiasm.
11.Induce curiosity or suspense.
12.Induce dissonance or cognitive conflict.
13.Make abstract content more personal, concrete, or
familiar.
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14.Induce students to generate their own motivation
to learn.
(Brophy, 1987)

Summary.
Motivating gifted students is essential to eliminate
boredom, " . .

sometimes, when we try to offer gifted kids

opportunities for challenges, they refuse to take us up on
it"

(Winnebrenner, 2001, p.31-32).

As a result, inspiring

gifted students can be complicated, but is always necessary
for their success in the classroom.

Some ways to motivate

them that were reviewed here are: adapt the environment,
make learning to be creative and interesting, have projects
and model expectations.

Social Development
In a study by Liu, Kaplan and Risser (1992), on
academic achievement and self-esteem, they suggest the need
to recognize both skill development and self-enhancement as
goals of education. As noted in a different study by
Mathews,

(1992), gifted programs are available in schools,

but the gifted students are more than likely to be in the
regular classroom for the majority of their day (Matthews,
1992, p.3).

Thus, it is even more important to know how to

teach gifted students in the regular classroom, both
academically and socially.

Social skills need to be
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taught so that the student will be balanced both
academically and socially.

Social skills can be enhanced

and taught through different instructional methods, and
strategies.

Cooperative Learning (CL).

Cooperative learning is

one way in developing students' social skills. Gallagher,
Coleman and Nelson defines CL as a concept, " . . . to
establish small groups of students (two to six) who address
a common task, with an emphasis not only on lesson context
but also on learning the social skills needed for group
interaction.

CL stresses social skills, such as training

students how to work cooperatively together, to praise one
another, and to check each other's work" (Gallagher,
Coleman &Nelson, 1993, p.5).

Thus, the definition of CL

that Gallagher has explained, is a strategy that can
incorporate subject matter, and also teaches students to
work together and be team leaders, which, in turn, develops
their social skills.
p.5

&

(Gallagher, Coleman & Nelson, 1993

p.10)

Differentiating.

This strategy is just as its name

implies, making curriculum different or individual for
gifted students.

Dinnocenti defines differentiating with

three "components" (1998, p.2).

These components are:

"content-what is being taught; process-how it is being
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taught; and product-tangible results produced based on
students' interests and abilities"
p.2).

(Dinnocenti, 1998,

To help students academically and specifically in

reading, the teacher would differentiate the topic they are
learning to develop curriculum for the students' skills.
This strategy works well for content; however, if a student
was lacking in a social area, the teacher could plan
lessons to meet the needs of the student.
Cluster Grouping.

Cluster grouping allows for" . .

intellectual, social, and emotional needs of the gifted
student to be addressed"

(Schuler, 1998, p.2).

Schuler

explains that cluster grouping places students in small
groups based on specific academic levels, skills, and
lessons.

Other effects of cluster grouping included"

higher class expectations; more in depth and quality
products; increased motivation and learning; more
opportunities for above level instruction; increased
student responsibility and level of change, and finally,
more time to work with intellectual peers"
p. 6) •

(Schuler, 1998,

To meet the needs of the students in the regular

classroom, cluster grouping would work, but needs special
planning.

It could be used for reading and might be useful

for team leading in developing social skills (Schuler,
1998).
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Positive Feedback.

In developing the gifted student's

needs, positive feedback and feeling special is important.
Kelly and Jordan,

(1990), researched the effects of

academic achievement and gender on academic and social
self-concept of identified gifted students in pull out
programs.

The students were broken into three groups: one

school from upper-middle class, another from blue-collar
suburban community and the last group was from an
economically disadvantaged area.

In this study of 90

students, Kelly and Jordan gathered data by using the SelfPerception Profile for Adolescents scale.
Kelly and Jordan found ~Real gains in other areas of
self-concept are likely to be facilitated through a similar
combination of tangible attainment, positive feedback, and
recognition of one's abilities by peers, educators, and
family"

(1990, p.177).

The data showed that students

learned to set accessible goals in order to feel successful
and raise self-esteem.
Positive feedback is necessary to let students feel a
sense of accomplishment.

This feedback needs to come not

only from teachers, but also from friends and parents.

If

teachers create situations with specific boundaries, such
as establishing guidelines for evaluating students'
projects, these students could also help peer groups give
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positive feedback.

Parents also must be encouraged to give

the needed positive feedback.
Attachment To Stories.

(Kelly

&

Jordan, 1990)

The research study by

Alexander, Miller and Hengst,

(2001) on emotional

attachment to stories consisted of 32 families with
preschool children.

The children in this study were not

identified as gifted, or average, but simply described as
children.

In this study, Alexander, Miller and Hengst

interviewed the participants mainly from two-parent
households.

Parents were interviewed and the researchers

made observations when visiting the house to collect data
for the study.

As a result, the research found that

" ... children displayed emotional attachments (to) many
stories, often more than one story at a timell (Alexander,
Miller

&

Hengst, 2001, p.392).

The attachment to stories engaged students, including
gifted students, with varying degrees of social skills,
such as relationship building.

In the different stories

that the student could be attached to, the characters have
relationships that develop, or conflicts that they work
through.

By observing and participating in the story the

student was building social skills.

"This study suggests

that retelling and memorizing are likely candidates for
developmental changell

(Alexander, Miller

&

Hengst, 2001,
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p.10).

Thus by rereading, retelling and discussing the

stories, comprehension increased and in turn the social
interactions developed all students', including gifted
students', social skills.
Summary.

Gifted students' social development is just as
important as their academic development as suggested by
Liu, Kaplan and Risser, 1992.
students socially included:

Some ways to develop gifted
cooperative learning, giving

positive feedback, encouraging attachment to stories,
cluster grouping and differentiating.

The research

supported developing gifted students socially to ensure
their academic success.
Instructional Methods and Skills

Since 1972, the Federal government has implemented
some form of special program such as; full pull-out, all
gifted classrooms, partial pull-out one day a week, and/or
classroom extensions for gifted students.

For any of these

programs there are guides for what should be taught to
gifted students.

One of the guides specifically for, but

not limited to, the teachers and parents of gifted students
is the National Association for Gifted Children.

This

association has standards that suggest how a gifted student
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needs to be taught (National Association for Gifted
Children, 1998).
However, the professionals in the field do not often
use these standards and/or programs, or the standards are
not fully implemented, or are not what they should be.

In

some instances perhaps, these programs and/or standards do
not allow the gifted child to succeed to their full
potential.

Even the Essential Academic Learning

Requirements of Washington State do not have specific
curricula for teachers of gifted students.
Most gifted students spend the majority of time in the
regular classroom.

Even if gifted programs are available

in schools, the gifted students are more than likely in the
regular classroom for the majority of the academic day
(Matthews, 1992, p.3).
Teachers need to meet the needs of all students and
the options are unlimited.

In the field of reading, there

are many ways to meet the needs of gifted students in the
regular classroom.

One way to meet the gifted student's

needs is using an instructional method called thematic
teaching.
Thematic Teaching.

Thematic Teaching is one

instructional method for teaching gifted students.

Maker

(1987), is an advocate for teaching gifted students through
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thematic units or programs.

Maker believes that" . . . the

focus of learning for gifted students should be on
understanding 'big ideas', themes, and general principles
rather than on remembering facts,
isolated ideas for their own sake"

specific data, and
(Maker, 1987, p.37)

Maker believes that ideas and concepts should be chosen to
be taught because they will enhance gifted students'
abstract development of ideas.

In the classroom a teacher

needs to look at what themes are being taught to the whole
group, what's known as the "basic curriculum content"
(p.37).

In this step of thematic teaching, extending the

content should not limit gifted students' ideas, but help
them to expand the ideas of the classroom theme.

In

implementing thematic units gifted students can still take
part in the daily activities, but" . . . focus their
efforts on general principles rather than specific facts"
(Maker, 1987, p.37).

Using literature to support thematic

teaching reinforces gifted students' learning.
Curriculum compacting.

Curriculum compacting is a way

to meet the needs of gifted students (Winebrenner, 2001).
Before a unit or a lesson, the teacher gives the students a
pretest to identify what they know and don't know about the
material. Curriculum compacting helps" . .

to identify

kids who already know what you're planning to teach"
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(Winebrenner, 2001, p.49).

For example, before teaching

the weekly lesson of phonics on the "ch" sound, the teacher
would give a pretest.

For example, the pretest would allow

for the teacher to identify if the gifted student already
knows the "ch" sound.

Then the gifted student could work

on the sounds that they do not know.

To keep track of what

the student is doing during the time in which the teacher
is teaching, the student can keep a journal listing the
activities they have completed.

This is a good management

tool to make sure the student is on task while the teacher
is teaching the rest of the class.
Within compacting curriculum, Winnebrenner,

(2002),

found in her research that gifted students could use many
strategies.

Winebrenner wrote a guide for teaching gifted

children in the regular classroom from her experience of
teaching.

Compacting curriculum found from her research,

allows students to move at their own pace and work in an
area of their choice.
One way to teach gifted students in the classroom as
described by Winebrenner is having the students complete a
project, "The Study Guide method.
2002, p. 67).

. ."

(Winnebrenner,

The Study Guide method has:

the daily log

of extension work, the independent study agreement, the
evaluation contract, the product choice chart.

The student
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begins with choosing a topic or unit to study.

The

students would then fill out information to agree to
independently work on their project by signing The
Independent Study Agreement form. This leads to the student
choosing a type of grade the student wishes to receive for
the project; this is called the evaluation contract.

The

student keeps track of what was done daily on the project
by recording it in the daily log of extension work.
Finally, the student can choose how to present the finding
by picking from the product choice chart:
Auditory
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Visual

Tactile-Kinesthetic

#Acting things out
#Activity plan for
Trip
#Animated Movie
*Brochure
Book
#Collection
Classifying
*Coat of arms
*Collage
#Composing music
Commentary
#Dance
Crossword Puzzle *Coloring Book
#Demonstration
Debate or talk
*Comic Book/Strip
*Costume
#Diorama
Dialogue
*Decoration
#Dramatization
Documentary
#Exhibit
Editorial
*Design
*Diagram
#Experiment
Essay
*Diorama
#Field experience
Experiment
#Flip Book
Fact File
*Drawing Painting
*Filmstrip
#Flip Chart
Family Tree
Finding Patterns *Flannel Board
#Game
#Game Show
Glossary
*Flow Chart
Interview
*Graphic Organizer #How-to-book
*Greeting Card
#Invention
Journal Diary
Learning Center
*Hidden Pictures
#Jigsaw Puzzle
#Hands on task
Letter to Editor *Hyper studio
*Multi media prest. #Manipulative
Limerick riddle

Audio recording
Autobiography

*Advertisement
*Art gallery
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•
•
•

•
•
•
•
•

•
•
•

•
•

•
•
•
•

Mystery
*Software
#Mobile
*Illustrated Manual #Model
Newspaper
*Illustrations
#Museum exhibit
Oral Report
Pattern/ instruc *Learning Center
#Papier Mache
Petition
*Magazine
#Photograph
Position Paper
*Map
#Pop-up books
Press Conference *Mural
#Play Skit
Reading
*Pamphlet w/pict.
#Project Cube
#Puppet-Show
Scavenger hunt
*Photo album
Simulation game
*Photo Essay
#Rap or Rhyme
Song Lyrics
*Picture Dictionary #Reader's Theatre
Speech
*Political Cartoon #Rhythmic Pattern
Story or Poem
*Portfolio
#Role-Play
Survey
*Poster
#Scale Drawing
Teaching a lesson *Rebus Story
#Sculpture
Trip itinerary
*Scrapbook
#Simulation game
Written report
*Slide Show
#Survey
*Transparency Talk #TV Broadcasting
*Travelogue
*TV program
*Video
*Web Site
(Winnebrenner, 2001, p.80)

The compacting method allows the students to proceed
at their rate but can be hard to manage for the teacher.

A

different approach that may be easier to manage is
acceleration.

(Winnebrenner, 2002)

Acceleration.

Acceleration is just as it sounds, it

allows the student to move quickly through the reading
material, skip grades, or get into a grade early
1973, p.2).

(Schrock,

Specifically in reading, for example, such

acceleration could be reading ahead.

In literature groups,

a gifted student or students might want to read ahead. The
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teacher can modify the student or students' curriculum
plan, allowing the student or students to read ahead.

Some

teachers worry about the story being given away or told to
another student, however using a contract for permission to
read ahead would take away some worry (Winnebrenner, 2001.
p. 49) .

Specifically this contract has the student agree to
not tell the ending of the story.

They are signing the

contract, stating that they will not tell another student
about the book or participate in predicting the story they
have already read.

This prevents the ending of the story

being told before other students in the class have read the
story.

Like the curriculum compacting, students who finish

early can keep a journal to keep track of how they are
staying on task and working.

However, sometimes the

student or students who are very advanced in reading may
need more advanced reading materials.

In this instance,

the student needs an individualized plan to succeed.

Individualized curriculum.

Teachers can individualize

the curriculum for gifted students.

To individualize the

curriculum they may want to use specific strategies to help
students excel.

It is recommended to use, " . . . an

eclectic differentiated approach in reading for
gifted/talented students" (Marion, 1982, p.26).

In this
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study it is also recommended that if students read when
entering school, they do not need to learn phonics because
they can already read

(Marion, 1982, p.26).

Some individualized strategies include contracts or
study agreements.

A study agreement allows the students to

go on their own instead of with the group, teacher directed
lessons.

The student meets with the teacher to set up what

he or she wants to study and then both agree and sign a
contract to keep the student focused.

The contract allows

for the student to excel at his or her own rate with
teacher supervision (Winebrenner, 2001).

However, teacher

directed lessons should not be avoided, and the teacher
still needs to keep the gifted student interested in a
larger group setting.
Higher-level questioning.

Higher-level questioning

techniques are very useful to meet the needs of the gifted
students in the group setting.

As stated by Batson,

~Questioning strategies can provide meaningful
opportunities for the gifted to learn, strengthen, and
enhance their reading/thinking skills"
2).

(Batson, 1981, p.

Bloom's Taxonomy, or adaptations of Bloom's are used

throughout classrooms to develop higher level thinking
skills.

The first level of Bloom's Taxonomy is knowledge,

second is comprehension, third is application, fourth is
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analysis, fifth is synthesis and the sixth level is
evaluation.
becomes.

The higher the level, the greater the thinking

Knowledge, the first level, is recalling basic

information like who, what and where something happened
(Bloom, 1956). The highest level, evaluation, is where the
students are making judgments against a stated criterion,
using opinions, and evaluating ideas.

Because questioning

ranges from knowledge to evaluation, a teacher can
challenge and/or use more in-depth strategies to meet the
needs of the gifted students in a lesson by using the
higher level questioning.

By asking higher-level

questions, the teacher is motivating and offering
meaningful opportunities for these students

Extending curricula.

(Bloom, 1956).

Lastly, the teacher can look at

the curricula that the teacher is using presently for
extensions in reading.

Many curriculums or reading

programs will have extension lessons to accompany the
regular lessons.

For example, the 2001, Scott Foresman

reading series has an entire section of extension lessons
for the higher achieving or gifted student to use.

If

these extension lessons are not challenging enough, or the
student needs something more, the teacher could look at the
next unit extension lessons or the next grade level.

The

extension lessons use more of the higher level thinking
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(

skills, more project based work, and have books that are on
a higher reading level than the original lesson intended
for grade level.
•

In a lesson for reading the teacher can

plan for the class and for the high achieving or gifted
student by using the same curriculum.

The extended program

gives the teacher an easy way to plan the reading
curriculum to meet the needs of all the students in the
classroom.

Summary.
Instructional methods and skills are a way to vary the
academic program made available to gifted students in the
regular classroom.

As discussed previously by Mathews,

(1992), gifted children will most likely be in the regular
classroom, thus teachers need ways to educate and challenge
these students.
were:

Some of the instructional methods examined

thematic teaching, curriculum compacting,

acceleration, individualized curriculum, higher-level
thinking and extending curriculum.

The findings of the

research suggest that these were the most often used
instructional methods when teaching gifted students.
Skills are ways in which the gifted student should
gather and understand information.
Harris and Hodges,

Skills defined by

(1995), are~ . . . an acquired ability

to perform welln (p.235).

Thus reading skills need to be
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acquired and are needed to comprehend what was read, to
perform well.

Such reading skills included:

analyzing,

interpreting, synthesizing, evaluating, motivating,
rereading, relating to prior knowledge, and making it real.
Being a critical thinker and reader seemed to be the key
skill when teaching gifted students in the classroom in the
literature that was reviewed. These instructional methods
and skills are ways to teach gifted children, but the
question remains:

How do we specifically challenge the

gifted child in reading within the classroom?
Reading Strategies
Instructional methods utilize many reading strategies
to challenge gifted readers to meet their needs in the
classroom.
were:

Some reading strategies found in the research

summarizing, predicting, rereading, book sharing,

reader response logs, context clues, and story charts.
Although there was a lot of research on gifted
students generally, for the most part the research found
did not address many specific reading strategies.

Thus,

relying on the reading skills needed to challenge a gifted
reader led to the use of other reading strategies.
other reading strategies were found in a handbook to
improve reading comprehension by Herrell and Jordan,

These
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(2002), they include:

KWL chart, Venn Diagrams,

Summarizing, and Question and Response (QAR).
Summarizing, predicting, and rereading.

by Fehrenbach,

In one study

(1991), sixty gifted and average students

over a four-week period were interviewed.

The researcher

listened as the students read aloud, and then asked the
students to tell the researcher what they were thinking as
they read.

In the chart below,

(Table 1), the asterisks

represent students who did not stop to tell what they were
thinking, rather the students required prompts before they
would tell what they were thinking.

In researching,

Fehrenbach (See Table 1) found that" . . . all of the (six)
strategies used significantly more by gifted readers could
be called 'effective' strategies.

The (two) strategies

used significantly more by average readers could be called
'ineffective'n (Fehrenbach, 1991, p.126).
effective reading strategies were:

The six

rereading, inferring,

analyzing structure, watching or predicting, summarizing,
and using visual imagery.

Fehrenbach also suggests that

"Pre and post tests on comprehension could assess the
effectiveness ofll strategies (Fehrenbach, 1991, p.127).
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Table 1.

Frequency of Use of Reading Processing Strategies

1. Rereading
2. Inferring
3. Summarizing accurately
4. Using visual imagery
5. WoEd pEonouncin<r- concern
6. Analyzing structure
7. Identifying personally
8. Watching or predicting
9. Summarizing inaccurately
10. Evaluating
11. Relating to content area
12.
Failing to understand story
13. Going to another source
14.
Failing to understand a word
Total

Gifted

Average

118*
92**
47
41

61
37
47
21

5--

53-*-*-

42**
22
37*

10
25
10
37**

8

28**
27**
8

3
5

359
*p< .01

** p < .05

8

1
13
10
6

463

(Fehrenbach, 1991, p.126).

As the table above shows, gifted readers used many
strategies.

However, these strategies are not the only

ones that gifted readers' use. Using extending curriculum,
gifted readers can use many different strategies to expand
and individualize what they are learning in the classroom.
Book Sharing.

One strategy previously discussed was

reading ahead; however, another strategy/activity is book
sharing.

Book sharing takes a few minutes for the gifted

student to share the book they are reading with the class
along with a few main ideas about the book they have read
so far

(Winnebrenner, 2001).
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Other strategies include a

Reader Response Log.

Reader Response Log/Sheets or making Book Logos.

These

activities allow students to think about what they are
reading.

The Reader Response Sheet is where students take

time to record what was read about in a journal entry for
the day.

The students can record interesting ideas or

thoughts or words they come across.

The student should

record the date and pages and a reaction or response from
the daily reading.

The Book Logos are used when the

student finishes reading the book.

The students pick a

logo (a shape or character) to represent the book they read
and for each book read; this logo or display is hung in the
room.

For example, each student may have a certain color,

thus knowing the purple-colored shape represents one
student reading books.

(Winnebrenner, 2001, p.108-109)

Context Clues and Story Chart.

Combs,

(1992), a

teacher, used children's literature to teach critical
reading skills to her gifted classroom.
Iowa Test of Basic Skills,

In this study, the

(ITBS), pre and post scores were

used to show gains from using higher level thinking skills
and holistic strategies over a three-month period.

Combs

found that ~These students now have a strong foundation in
critical readingn

(1992, p.12).

assigned reading sections.

The students were

They responded after reading in
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their response logs.
discussions later.

These responses were used for
Strategies that were used were:

Context clues for word meaning to aid comprehension of what
was read.

Response logs were used to reflect about their

reading sections.

Other strategies used to understand what

was read included: rereading, conferences, and using a
dictionary.

Finally, story charts were used to illustrate

the events of the story in sequence.

The ITBS test scores

showed gains of 13% in vocabulary and reading skills.
Combs realized by teaching using higher level questioning
and holistic strategies, that".

these students now

have a strong foundation in critical reading"

(1992,

p. 12) .

KWL.

The KWL chart, included in the book by Herrell

and Jordan (2002), stands for What We Know, What We Want To
Know, and What We Learned.
teaching themes as Maker,
teach gifted students.

This strategy is affective when
(1987), describes as one way to

The teacher divides the paper into

three parts and each part is labeled with a letter.

The

first column is a K, the second column is labeled a Wand
the third column is an L.

At the beginning of the unit or

lesson, the teacher asks the class or student to help fill
in the chart.

Ideas are put into the appropriate columns

of the chart.

The chart can then be placed up for the
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entire thematic unit and filled in when necessary.
(Herrell & Jordan, 2002, p.136-139)

Venn Diagram. The Venn diagram, described by Herrell
and Jordan,

(2002), can be useful when looking at fact

versus opinion or when comparing and contrasting
literature.

In using the Venn Diagram, students reread the

text and analyze what was read to compare and contrast
specific parts of the story.

Analyzing is one of the

skills previously discussed that a gifted reader needs to
do to be a critical reader.

Thus, applying the Venn

Diagram can be useful for the gifted student to comprehend
what was read.

QAR.

(Herrell

&

Jordan, 2002, p.115-123)

Question-Answer Relationships is useful strategy

when teaching with higher level thinking skills such as the
upper levels of Bloom's Taxonomy.
level to base the questions.

The teacher chooses what

For instance, the teacher

could choose analysis levels of Bloom's Taxonomy.

Then the

teacher picks the reading passage around in which to plan
the questions.

In each question, there is sufficient space

provided for student response.

QAR is an individual tool

to assess comprehension, thus the teacher selects students
one by one to give the questions.

The passage title is

read aloud and the students are asked if they have prior
knowledge (background knowledge) of the topic.

Then the
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story is read and questions are asked.

All of the

students' responses are later recorded and analyzed by the
teacher.

The results are then used to plan further
(Herrell

instruction for reading.

&

Jordan, 2002, p.275-

280) .

Literature.
and Little,

A study by Van Tassel-Baska, Li, Avery,

(2002) looked at what literature was attractive

to the gifted readers.

The study had gifted students pick

from a list of genres to identify their favorite or
preferred reading material.

Students from this study

selected the following genres:

fiction, magazines, comic

books, non-fiction, newspaper, novel, short story, poetry
and reference.

Among these genres, the research found that

fiction was the favorite by both sexes.

Comic books and

newspapers were also rated highly.
The content of literature was researched next.
contents (as the study directly specified) were:

The

Mystery,

fantasy, adventure, humor, science fiction, biography,
animal, science, how to do it, fairy tales, history,
religious, and patriotism.

The data indicated that the

favorite amongst these contents were:
humor, and fantasy.

Adventure, mystery,

So, teachers in classrooms could use

literature of interest to obtain gifted students'
involvement in reading and learning.
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Summary.

A gifted reader~ . . . presents a real challenge to
the classroom teacher"

(Criscuolo, 1972, p. 123).

To

challenge the gifted reader, the teacher does not need to
load the student down with practice but enable him/her to
conduct research, be creative and question ideas to develop
advanced reading skills.

(1972, p.123)

Literature needs to

be interesting and on the topic of the gifted students'
choice.

Some reading strategies were mentioned previously:

Summarizing, predicting, rereading, book sharing, reader
response logs, context clues, story charts, KWL chart, Venn
Diagram, summarizing and Question and Response (QAR).
Because gifted readers need to be challenged, teachers need
to encourage gifted students to wonder.

~rf teachers

encourage gifted students to wonder and be creative they
will never be bored again.

Their whole life will

consistently be exciting as (they) leap from one discovery
to the next"

(Gensley, 1975, p.22).

To develop the gifted

student to their full potential, the student needs to be
challenged academically.

Conclusion
Gifted students must have their needs meet in the
regular classroom, not only academically in reading, but
also socially.

The problem about how to teach these
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students successfully in our classrooms is evident and
needs to be dealt with quickly to ensure an education for
all students.

There are different ways to define,

identify and teach gifted student; and many more ways than
those discussed here.
tricky."

As one teacher explains, "it's

She suggests that teachers should, "ask for help

or ideas from others"

(Dauri Reimer, Personal

Communication, November 2002).

Asking for help is exactly

what a teacher should do when confused about what to do or
how to meet the gifted students' academic or social needs.
Teachers do not want to bore their students or overwork
them with worksheets; rather teachers want and have to meet
their needs with challenging, absorbing curriculum.
As the research on teaching gifted students reading in
the classroom was reviewed, it seems obvious that
giftedness is a factor in the public schools and our
education system needs to have more methods/strategies to
educate these children.
were:

Instructional methods researched

thematic teaching, curriculum compacting,

acceleration, individualize curriculum, cooperative
learning, and extending curriculum.
From the literature, it seems that our education
system is aligned towards providing more strategies to
teach gifted students in reading in the classroom.

Some of
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the reading skills reviewed were rereading, analyzing,
interpreting, higher level questioning, using projects, and
making activities creative to teach gifted students in the
classroom.

Reading strategies that were discussed were:

Summarizing, predicting, rereading, book sharing, reader
response logs, context clues, story charts, KWL chart, Venn
Diagram, summarizing and Question and Response (QAR).
Hopefully, the research that seem to be beginning will turn
into strategies to teach the gifted in reading in the
classrooms and to make certain that no gifted student/s
perform below their capability.

Chapter Three
Procedures for the Project
Introduction
The purpose of this project is to create a guide to
meet the needs of gifted readers, 1-3, not intended for the
whole class, through the use of literature.

Because gifted

students will be in the regular classroom, teachers need
ways in which to extend, individualize or enhance the
curriculum to challenge gifted students.

The research

reviewed was directed towards specific reading strategies
for challenging gifted readers; therefore this project's
goal is to provide ideas for teaching comprehension with
literature to gifted students in the regular classroom.
A lot of information on gifted programs in general was
found in developing this project.

Researching gifted

readers led to the conclusion that there is a need for
reading strategies when educating gifted student in the
classroom.

Thus, this need led to the handbook that was

created not for regular education classroom students, but
for teaching gifted readers 1-3 within the regular
classroom.
The procedures used were:

a review of the literature

encompassing the definitions and identifiers of gifted
students, motivational strategies, instructional methods
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and reading strategies.

From the review of literature, the

goal of this project was to create a five-unit handbook for
teachers to use with gifted readers that incorporates and
utilizes literature and reading strategies.

The five units

will be outlined in chapter four, and consist of five
separate thematic units.

Unit One: Accepting Differences,

Unit Two: Friendship, Unit Three: From Pole To Pole, Unit
Four: Preserving Our Oceans, and Unit Five: Staying Healthy
With Nutrition.

These thematic units were chosen based on

Lake Washington School District's Frameworks for grades 13.

Procedures
The handbook is set up in an organized and
chronological fashion.

First, the title page, then the

table of contents to tell what the handbook consists of.
After the table of contents, the handbook gives a summary
and definitions of key words from the literature reviewed
on gifted readers.

The handbook then has directions for

using the units and a scope and sequence of the strategies
used throughout each unit.
Each unit begins with an outline and justification to
show what objectives, strategies are used and ways to set
up your classroom.
topics for the unit.

Then an introduction outlines the
Activities and worksheets follow,
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ongoing assessment,

and a generic rubric are also included

throughout the units.

Below is the outline of Chapter four

in its entirety:

Title Page
Introduction and overview
Using This Guide
Scope & Sequence
Product Choice Chart
Unit l:

Accepting Differences

Title Page
Outline & Justification
Introduction
Getting Started
Activities & Worksheets
Ending Celebration
ongoing Assessment
Generic Rubric
Unit 2:

Friendship

Title Page
Outline & Justification
Introduction
Getting Started
Activities & Worksheets
Ending Celebration
Ongoing Assessment
Generic Rubric

Unit 3: From Pole to Pole

Title Page
Outline & Justification
Introduction
Getting Started
Activities & Worksheets
Ending Celebration
Ongoing Assessment
Generic Rubric
Unit 4:

Preserving our Oceans

Title Page
Outline & Justification
Introduction
Getting Started
Activities & Worksheets
Ending Celebration
Ongoing Assessment
Generic Rubric
Unit 5:
Staying Healthy With
Nutrition

Title Page
Outline & Justification
Introduction
Getting Started
Activities & Worksheets
Ending Celebration
Ongoing Assessment
Generic Rubric
References

Chapter Four
The Project

Purpose
The purpose of this guide is to provide teachers with
a handbook containing five thematic units not for regular
education classroom students, but for gifted readers only.
For the purposes of this guide gifted readers are those who
may possess one or more of the following qualities:

Y Comprehend reading materials that are two or more years
above grade level.

Y Know, understand, and appreciate advanced vocabulary.
Y Love to read and do so with great concentration.

Y Retain what they read.
Y Make connections between various reading selections and
other content areas.

Y Understand authors' style and the use of various literary
elements.

Y Reads earlier than other children.

Y Read better than other children their age.

Need less

drill to master reading skills and techniques.

Y Read more and longer than other children their age,
especially during the peak reading years (4-8).

Y Interact with what they read in creative ways.
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Have interests in reading that set them apart from other
readers.

(Winnebrenner, 2001, p.89)

The following guide contains literature and
comprehension strategies for teaching the gifted reader in
the classroom.

This guide includes instructional methods

for teaching reading to the gifted students.
Instructional Methods and Skills
Instructional methods allow teachers to vary the ways
when teaching gifted students in the classroom. Teachers
need ways to educate and challenge gifted students because
these children will most likely be in the regular classroom
(Mathews, 1992).
The instructional methods used in this guide are:
Thematic teaching, cooperative learning, individualized
curriculum, and higher-level thinking.
Reading Strategies
Reading strategies found in a handbook to improve
reading comprehension by Herrell and Jordan,
include:

(2002),

KWL chart, Venn Diagram, Summarizing, and

Question and Response (QAR). The following guide uses
different reading strategies to teach gifted students.
However, teachers can also, "encourage gifted students to
wonder and be creative (so) they will never be bored . . .
Their whole life will consistently be exciting as

(they)
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leap from one discovery to the next" (Gensley, 1975, p.22)
Therefore, teachers can use reading strategies to inspire
gifted readers to learn.

~nstructional Methods For Te!ching

Reading To Gifted students

By

~

j

j

~

Title

Page#

Introduction and Overview

3

Using This Guide

5

Scope & Sequence

6

Product Choice Chart

7

Unit 1: Accepting Differences

8

Unit 2: Friendship

31

Unit 3: From Pole To Pole

72

Unit 4: Preserving Our Oceans

109

Unit 5: Staying Healthy With Nutrition

137

References

177
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Introduction &Overview:
This handbook is intended for teachers only of gifted readers in grades 1-3. This
handbook is not intended for regular education classroom students, only for gifted readers in
grades 1-3. For the purposes of this handbOOk, the instructiOlis will be conversational yet very
explicit for describing exactly what the teacher and students are doing in each unit. Each unit has
estimated time for the unit and activities, however, more or less time may be added depending on
student or time used each day. Modifications can and should be made to the units according to the
gifted readers needs. For example the teacher would add more demonstration, and modeling to
each units/activity when needed.
This handbook includes methods, skills and strategies for teaching gifted readers. For the
purposes of this handbook, gifted readers will be defined and identified as having one or more of
the following qualities:
./ Comprehend reading

materials that are two or
more years above grade
level.
./ Retain what they read.

Defining & Identifying
./ Know, understand, and

appreciate advanced
vocabulary.
./ Make connections

V Love to read and do so
with great
concentration.
,/

Understand authors'
between various reading
style and the use of
selections and other
various literary
content areas.
elements.
l/ Read more and longer
./ Reads earlier than other
./ Read better than other
children.
children their age. Need
than other children their
less drill to master reading
age, especially during
skills and techniques.
the peak reading years
(4-8) .
./ Interact with what they read ./ Have interests in reading
in creative ways.
that set them apart from
other readers.
(Winebrenner, 2001, p.89)

3

Methods
•!• Cooperative Learning: Any
pattern of classroom organization
that allows students to work
together to achieve their individual
goals. (Harris & Hodges, 1995, p.
45\.

•!• Thematic Teaching: The
organization of instruction around
themes or topics, instead of around
subject areas such as mathematics
or history (Harris & Hodges, 1995, p.
256).

Strategies
•!• Context Clues:
Information from the
immediate textual setting
that helps identify a word
or word group, as by
words, phrases,
sentences, illustrations,
syntax, typography, etc.
(Harris & Hodges, 1995,
p. 44).

•!• KWLchart: A
strategy developed
by Donna Ogle that
is especially useful
for identifying
purposes for reading
expository text
(Harris & Hodges,
1995, p. 129).

•!• Question and
Response (QAR): A
comprehension
strategy that enhances
children's ability to
answer comprehension
questions by teaching
them how to find the
information they need
to respond (Vacca &
Vacca, 2003, 6131.
•!• Summarizing: A brief
statement that contains
the essential ideas of a
longer passage or
selection (Harris &
Hodges, 1995, p. 247).

•!• Readers Theatre: A
•!• Reader Response
Performance of literature,
Logs: A written
as a story, play, poetry,
record of materials
etc., read aloud
read and the reader's
expressively by one or
personal reactions to
more persons, rather
them (Harris &
than acted (Harris &
Hodges, 1995, p.
206).
Hodaes, 1995, o.206\.
•!• Venn Diagram: In semantic mapping, overlapping circles that show those features
either unique or common to two or more concepts (Harris & Hodges, 1995, p. 271).
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Using This Guide:
This guide includes: Five separate thematic units
1. Accepting Differences
2. Friendship
3. From Pole to Pole
4. Preserving Our Oceans
5. Staying Healthy With Nutrition

Directions
~

**Product Choice Chart:

This chart is used in many places throughout the units. Follow the directions
of each unit for usage (found on page 7).
~

Thematic Unit Includes:
o Title Page: Tells the title of the unit, grade, and estimated
time for the unit
o Outline & Justification: Outlines what activities will be in
the unit, and gives justification and purpose of doing the unit
o

Introduction: Includes objectives, strategies used in the
unit, and suggested classroom set up

o Getting Started: Activities to begin the unit
o Activities & Worksheets: Worksheets to accompany the
activities in the units and will be found after the page that
requests them, through out the unit.
o

Ending Celebration: Activities to end the unit with a
celebration

o Ongoing Assessment: Assessments to use throughout the
unit
o Generic Rubric: To be used to grade and evaluate the
students work in the unit
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Unit 1 Unit 2 ccepting Friendship
Differences

Unit 4 Unit 5 Preserving Staying
Our Oceans Healthy With
Nutrition
(5·6 Weeks) (5-6 Weeks) (5-6 Weeks) (5-6 Weeks) (5-6 Weeks)

From Pole
o Pole

<---------+-----'-"-'----

ontext Clues
(Combs)
ooperative
Learning
(Gallagher)
KWL

Reader
Response
Logs
(Winebrenner)
Reader's
heatre
(Winebrenner)
ummarizing
(Fehrenbach)

enn Diagram
(Herrell &
ordan)

>-

•••••
•
•
••• •
•
••
•••••
••••

Skills included throughout all units include: analyzing, evaluating,

interpreting, and predicting

>-

Literature used (Van Tassel-Saska, J., Li, Z., Avery, L.D. and Little,
C.A.): adventure, mystery, humor and fantasy
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duct Choice Chart:
AuditO!:)l

Visual

Tactile-Kinesthetic

•
•

Audio recording
Autobiography

*Advertisement
*Art gallery

•

Book
Classifying
Commentary
Crossword Puzzle
Debate or talk
Dialogue
Documentary
Editorial
Essay
Experiment
Fact File
Family Tree
Finding Patterns
Glossary
Interview
Journal Diary
Learning Center
Letter to Editor
Limerick riddle
Mystery
Newspaper
Oral Report
Pattern/ instruc
Petition
Position Paper
Press Conference
Reading
Scavenger hunt
Simulation game
Song Lyrics
Speech
Story or Poem
Survey
Teaching a lesson
Trip itinerary
Written report

*Brochure
*Coat of arms
*Collage
*Coloring Book
*Comic Book/Strip
*Costume
*Decoration
*Design
*Diagram
*Diorama
*Drawing Painting
*Filmstrip
*Flannel Board
*Flow Chart
*Graphic Organizer
*Greeting Card
*Hidden Pictures
*Hyper studio
*Multi media prest.
*Software
*Illustrated Manual
*Illustrations
*Learning Center
*Magazine
*Map
*Mural
*Pamphlet w/pict.
*Photo album
*Photo Essay
*Picture Dictionary
*Political Cartoon
*Portfolio
*Poster
*Rebus Story
*Scrapbook
*Slide Show
*Transparency Talk
*Travelogue
*TV program
'Video
*Web Site
(Winebrenner, 2001, p.80)

•
•
•

•

•
•
•
•

•
•

•
•
•
•

•
•

•
•
•
•
•

•
•

•
•
•
•
•

•
•
•

•

•
•

•

#Acting things out
#Activity plan for
Trip
#Animated Movie
#Collection
#Composing music
#Dance
#Demonstration
#Diorama
#Dramatization
#Exhibit
#Experiment
#Field experience
#Flip Book
#Flip Chart
#Game
#Game Show
#How-to-book
#Invention
#Jigsaw Puzzle
#Hands on task
#Manipulative
#Mobile
#Model
#Museum exhibit
#Paper Mache
#Photograph
#Pop-up books
#Play Skit
#Project Cube
#Puppet Show
#Rap or Rhyme
#Reader's Theatre
#Rhythmic Pattern
#Role-Play
#Scale Drawing
#Sculpture
#Simulation game
#Survey
#TV Broadcasting
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~nit 1. ..

Estimated Time: M WeekS

ccepting

ifferences
Grades: 1..3

8

Outline:
Introduction: Includes objectives, strategies used in the unit, and suggested

cla$$room $et YP
1. Getting Started (one week)
a. Getting To Know Others (Literature: Fredrick)
b. Creating A Community (Classroom Newspaper)
c. Helping Others (Literature: The Giving Tree)
2. Being Compassionate & Making Friends (two weeks)
(Literature: Elaine and The Flying Frog)
a. Reader Response Log
b. Chapter Questions/Discussions
c. Choosing from the Product Choice Chart
3. Trying New Things & Being Yourself (two weeks)
(Literature: Amazing Grace)
a. KWL Chart
b. Reader's Theatre
4. Ending Celebration (one week)
Ongoing Assessment: Assessments to use throughout the unit
Generic Rubric: Used to grade and evaluate the students' work in the unit

Justification:
Accepting differences unit allows students to understand different
languages and cultures created in communities. Culture is expressed at home,
school, and in our community. Accepting the differences we have brings us
closer together forming a supportive and welcoming environment.
This unit will use many strategies and methods with literature to
demonstrate acceptance. Students will get to know one another, create a
community, and helping others throughout this unit. Then students will reflect
and begin compassionate and making friends. Next, students will analyze and
evaluate trying new things and being themselves. Finally, students will end with
the unit with a celebration to demonstrate their new knowledge of accepting
differences.
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Introduction
Objectives
•

Students will be able to contrast and value the differences within our
community.

•

Students will have heightened awareness of what elements construct a
community.

•

Students will synthesize and comprehend through literature that cultures are
elements expressed in a community.

Strategies Used (cooperative learning & thematic unit)
1. Getting Started: Summarize
2. Being Compassionate & Making Friends: Reader Response Logs, QAR,
Choosing from the Product Choice Chart
3. Trying New Things & Being Yourself: KWL chart, Reader's Theatre
4. Ending Celebration: Reader's Theatre

Suggested Classroom Set-Up
Place cultural and community building pictures and books for independent
reading in the classroom. The teacher can collect these from the library,
bookstores, newspapers, magazines, and Internet. If space allows, set up a
comfortable place to have discussions in the classroom. The space should be
big enough for all to sit in a circle for discussions.
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1. Getting Started
Estimated Time: one week

Activities:

a. Getting To Know Others (Literature: Fredrick)
Literature: Fredrick- Lionni, L., (1967). NY: Random House.
Summary: Fredrick is a story that shows how everyone is unique
and different. It demonstrates how important it is to get to know
people around us.

b. Creating a Community (Community Newspaper)

c. Helping Others (Literature: The Giving Tree)
Literature: The Giving Tree - Silverstein, S., (1964). NY: Harper
and Row.

Summary: The Giving Tree is about a boy who learns how it feels
to help others and how it feels to have others help him.

11

a. Getting to know Others (Literature: Fredrick)
Literature: Fredrick- Lionni, L., (1967). NY: Random House.
Purpose:
Reading Fredrick aloud and brainstorming will relate the unit of study
to students' prior knowledge about communities.

Procedures:

>>-

To introduce the new unit of study, the teacher reads Fredrick.
Teacher asks these questions to brainstorm and get the
students excited about the concepts of community:
• Does Fredrick live in a community?
• What kind of a community does Fredrick live in?
• What is a community to you? Who lives in your community?
• Are languages, people, food, dress, personality, similar or
different in communities to you?
• What is culture and how does it affect your community?
• How does culture relate to community?
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b. Creating A Community (Community Newspaper)
Purpose:
Students will inteiview a student he or she does not know. The inteiview will
allow students to get to know one another and begin to create our classroom
community. This inteiview will be put into the classroom newspaper to get
students thinking about their community.

Procedures:

>

Teacher shows different kinds of newspapers (Seattle Times, The Herald,
The Eastside Journal) to demonstrate what a newspaper looks like.

>

Teacher explains that students are going to make a newspaper.

>

The newspaper is a way to get to know each other and build classroom
community.

>

Teacher and students brainstorm questions for their inteiview.

>
>

Teacher lists the questions so students can refer to them.

>

Each student will be given a paper with some beginning questions on it for

The teacher randomly assigns students to a partner by drawing names.

the student's inteiview. This paper is the paper onto which the student will
record their inteiview (see worksheet #1).

>

Students break up into the assigned pairs to begin their inteiview. After
the inteiview the student's type up the inteiview (see worksheet #2) to fit
into the newspaper. One student is selected to be the editor, and another
for the front cover and picture page designer.

>

The picture page of the newspaper is designed for the photos of the
newspaper with the names provided.

>

After the students type the newspaper pages, the newspaper is put
together and copied for all students.
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Name:_ _ _ _ _ _ _ _ _ _ _ __
Date:_ _ _ _ _ _ _ _ _ _ _ __
Directions: Record your answers below. Add some of your own questions in the
space provided.

Interview
1. Name of the person you interviewed:

2. Some Information about this person:
*Favorite Color:

--------------------

*Favorite Animal:

-------------------

*Favorite Food: ____________________
3.What do you want to be when you grow up? Why?

4. What are you good at doing?
5.

6.

7.

8.
Worksheet #1
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Picture

Title

Picture

Your summary of information from your interview goes in
here. You can arrange this information how you want make
sure it fits in this space.

By: Your Name
Page Number
Worksheet #2
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c. Helping Others- (Literature: The Giving Tree)
Literature: The Giving Tree - Silverstein, S., (1964). NY: Harper and
Row.

Purpose:
Now that students are getting to know each other, the students need to
understand how it feels to help others, and how they feel to be helped. Have
students pick a person or people to help with the classroom and carry out their
plan.

Procedures:

>-

Before reading The Giving Tree, the students predict what the story will be
about.

>>-

Teacher reads The Giving Tree.
After reading the story brainstorm ideas of how students could help others.
Ideas should be reviewed from the previous lesson as homework.

>-

After ideas are shared, students use worksheet #3 to design their ideas
into a gift certificate for someone to use.

>-

After students have finished and completed their gift certificate for
someone, they use worksheet #4 to evaluate and reflect how they felt
about helping someone.

>-

Teacher gives students a choice between reading two texts for the next
activities:
•

Amazing Grace (Picture Book)

•

Elaine and the Flying Frog (Chapter Book)

16

gfou a'te a 8upe1t 8ta't to me hecawe. ..

ql,.il 3-ifi ce'ttificate en.tit/et, IJ.OU to. . .

oh.an.It!> fo" a.ccepti.n.3- "'IJ.aift! - - - - - - Worksheet #3
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Name:
-_-_-_-_-_-_-_-_-_-_-_-_-_-_-_-_-_
0 ate:, _

Directions: Reflect upon these questions below, then illustrate: How did
helping someone make you feel? Why do you feel this way? Will you continue
to help others? How and why?

journai

Worksheet #4
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2. Being Compassionate &Making Friends
Estimated Time: two weeks
Literature:
Elaine and the Flying Frog- Chang, H., (1988). NY: Random House.

Summary:
Elaine and the Flying Frog is about Elaine moving to a new school and being the
only Chinese girl in her school. However, she finds new friends by intriguing
them in her science class.

Purpose:
Now that the students know some parts to their community and how to accept
differences, students will read a book about changing schools and being
compassionate. Students will then respond daily in their response logs, answer
chapter questions. The students will then choose from the product choice chart
to present what they read.

Activities:
a. Reader Response Log
b. Chapter Questions/Discussions
c. Choosing from the Product Choice Chart
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a. Reader Response Log

Purpose:
Students have gotten to know each other better from the previous activities.
Elaine and the Flying Frog will allow the students to see how a new student may
change their community.

Procedures:
>, Students are to read Elaine and the Flying Frog individually, then respond

to each chapter in a reader response log (see worksheet #5). Students
are to ponder:
•

Their opinion of the chapter.

•

How they would make the chapter better.

•

Do they have anything in common with the chapter (for example, do
they eat rice or sandwiches for lunch?)

•

If they would have made the same choices as the characters did.
Why? How?

•

How would they feel if they were Elaine?

•

How would they rate the chapter and why?

>, After each chapter has been read and logs are written, students get into

groups to discuss their findings.
>, Teacher encourages students to think about their predictions for the next

chapter.
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Reader Response Log
Name: _ _ _ _ _ _ _ _ _ _ _ __

Day_:

Day_:

Day_:

Worksheet #5
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(
b. Chapter Questions
Purpose:
Teacher has a conference with the student's to gain knowledge of the
comprehension from the story after the story has been read.

Procedures:

>>-

Teacher selects students individually for a conference.
Teacher asks students:
•

Who are the main characters? How could you tell?

•

What is the main idea of the story? Problem/solution?

•

How does Elaine feel in the beginning of the story compared to the
end?

•

How does Elaine figure out what to bring for science class? Why?

c. Choosing From the Product Choice Chart
Purpose:
Now that Elaine and the Flying Frog is finished, students can pick from the
product choice chart to demonstrate what they read. For example, students may
want to write a letter to the editor (auditory), make a collage of important items in
their culture (visual), and present the collage of items in a mobile (tactilekinesthetic).

Procedures:

>-

Students get into groups to discuss what they want to choose from the
Product Choice Chart.

>>-

Students then write their ideas onto the provided paper (worksheet #6).
Students can work on this at home and school to present to the class
when finished.
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Name:
Date:

----------------

---------------Choosing From The Project Choice Chart

Auditory

Visual

Worksheet #6
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TactileKinesthetic

3. Trying New Thin s&Being Yourseff
Estimated Time: two weeks

Literature: Amazing Grace- Hoffman, M., (1991). NY: Dial Books

for Young Readers.

Summary: Amazing Grace is about a girl who tries something new,

but her classmates do not approve. However, she wins them over by
deciding to be herself and try new things anyway.

Purpose: Students will identify with how Grace tries new things in the

story and makes new friends. Students will complete a KWL chart
and participate in Reader's Theatre to demonstrate their acceptance
of others from this story.

Activities:

a. KWL
b. Reader's Theatre
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a. KWL Chart
Purpose:
After understanding the students' community and making friends they will
examine how to be themselves and still accept others. Students will then
understand how to create a warm welcoming community for all people.

Procedures:
~

Teacher begins by using the KWL chart to predict what Amazing Grace
will be about.

~

Students suggest what to fill in under what they know (K) about Amazing
Grace and what they want to know (W). After the story students help the
teacher list what they learned under the (L) on the KWL chart.

~

~

Teacher reads Amazing Grace aloud.
Teacher reads the story; students are filling in a (see worksheet #7) chart
of words they want to know.

~

After reading Amazing Grace, the teacher asks suggested discussion
questions to brainstorming ideas for worksheet #7:

~

•

Why did Grace decide to be herself?

•

How did others accept her differences?

•

Why it was ok for Grace to be herself?

The teacher writes some ideas on the board of stories that Grace
mentioned to better understand what was happening in Amazing Grace:

~

Teacher shows these books for clarification of Amazing Grace:
Literature: Joan of Arc, Anasi, The Trojan Horse, Hiawatha, Romeo and Juliet,
The Jungle Book, Aladdin (a selection that the teacher has chosen)
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Name:
------------Date:, _ _ _ _ _ _ _ _ _ _ _ __
Words I want to know. ..

1.
2.

3.
4.

5.
6.
7.

8.
9.

10.
11.

Worksheet #7
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b. Reader's Theatre:

> Reader's 1heatre Instructions:
• Students first read and research their topic for reader's
theatre
• Students elect a leader for their cast.
• The leader of the cast then has final say of what goes on for
their play.
• Students pick characters to be played in the theatre.
• Individual students begin writing their scripts, with teacher
help as needed.
• As scripts are finished they are typed by the students and
copied by the teacher for the entire cast to use.
• Props are made for the play if needed by the students.
• Students practice play until ready to perform.
• Students read the parts.
• Two practice rounds are suggested to make sure students
are ready to perform.
• The ending celebration night the play is performed.
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4. Ending Celebration
Estimated Time: one week
Purpose:
Now that students have explored their community and how to accept others,
students will give a reader's theater presentation for family, friends, and peers.

Procedures:

>>-

This climatic celebration would be held at night.
The classroom would be dedicated to give students an opportunity to
present their Reader's Theatre and the other work from the unit.

>>-

Students are encouraged to invite friends and family to their production.
To get ready for this production, students would read the stories provided;
watch any available movies, research on the Internet to find all the
information that they need to write their script. The instructions are broad
to allow for student creativity.

>>-

Students set up any items that they want others to see for open house.
Food would be provided by volunteers, students, or teacher for those who
came also.
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Ongoing Assessment
./

Student participates during discussions .

./

1-7 Worksheets are completed with 90% accuracy
or better.

./

Reader's Theatre is completed with a leader,
topic, script, and has been carried out.

./

All work that is turned in has correct spelling and
grammar.
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Generic Rubric
* All grading is dependent upon final draft form, from a scale: 4-above and

beyond expectations 3-meets expectations 2- below expectations 1-Not
acceptable. See Chart Below:
4- Above And Beyond Expectations:

•
•
•
•
•

Spelling/grammar is 90-100% correct
Accuracy is 90%-100%
Organized and neat
Turned in early or on time
Extra credit or work was done

3-Meets Expectations:

•
•

Accuracy of assignment is 60% - 90%

•

Turned in on time

Spelling/grammar is 60-90% correct

2- Below Expectations:

•
•
•

Accuracy of assignment is below 60%

•

Turned in late

•

Does not make sense

•
•

Accuracy of assignment is below 60%

•

Turned in late

Spelling/grammar has more than 50% errors

Lacks neatness

1- Redo

Unorganized and lacks neatness
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\)nit 2. . . Estimated Time: s.& WeekS

Grades= 1..3
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Outline:
Introduction: Includes objectives, strategies used in the unit, and suggested
classroom set up
1. Getting Started (one week)
a. Valuing Friendship (Literature: The Value of Friendship)
b. Friends Are . .. (Reflective Journal)
2. Having Many Friends (three weeks)
(Literature: Charlotte's Web)
a. Chapter Questions, Discussions, Activities
b. Watch Movie - Venn Diagram
c. Rewrite Story -- Play
3. Being Best Friends (three weeks)
(Literature: Bridge To Terabithia)
a. Chapter Questions, Discussions, Activities
b. Product Choice Chart
c. Author Study
4. Ending Celebration - Friendship Quilt (one week)
Ongoing Assessment: Assessments to use throughout the unit
Generic Rubric: Used to grade and evaluate the students' work in the unit

Justification:
Being a friend and having friends are important. Knowing what you want
in a friend and what others want will impact your friendships. Learning how to be
cooperative, and respectful when building friendships will be the year long goal.
This unit uses many strategies and methods with literature to understand
the importance of friendship. Students will realize the value of friendship and
what friends mean to them throughout this unit. Then students will read
Charlotte's Web and or Bridge To Terabithia to relate friendship to their lives.
Finally, students will end the unit with a celebration by making a friendship quilt
and presenting their new knowledge of friendship to friends, family and peers.
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Introduction
Objectives
•

Students will be able to support through literature that friends are important
and special in our lives.

•

Students will be able to formulate conflict resolution through discussions.

•

Students will be cooperative and respectful to friends.

•

Through literature and discussions, students will be able to analyze their
needs and other students' needs in a friendship.

Strategies Used (cooperative learning & thematic unit)
1. Getting Started: Summarize
2. Having Many Friends: QAR, Reader Response Logs, Context Clues, Venn
Diagram
3. Being Best Friends: QAR, Readers Response Logs, Context Clues, selecting
from the Product Choice Chart
4. Ending Celebration: Summarize

Suggested Classroom Set-Up
Teacher could place pictures that symbolize friendship and books for
independent reading around the classroom. Collect these items from the library,
bookstores, newspapers, magazines, and the Internet. If space allows, set up a
comfortable place to have discussions in the classroom. The space should be
big enough for all to sit in a circle comfortably.
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Estimated Time: one week

Activities:
a. Valuing Friendship (Literature: The Value of Friendship)
Literature: The Value of Friendship: The Story of Jane
Adams- Donegan, A., (1979). NY: Value
Communications Inc.

Summary: The Value of Friendship gives one example
of how special and valuable friends are.

b. Friends Are . .. (Reflective Journal)

34

a. Valuing Friendship:
Literature: The Value of Friendship: The story of Jane Adams - Donegan, A.,
(1979). NY: Value.
Purpose:
Activity to get students motivated about having friends and what friends mean to
the student.

Procedures:

>>-

Teacher reads The Value of Friendship
After The Value of Friendship, discuss how the friends in the book treated
each other.

>-

Teacher asks the following questions to relate students' prior knowledge to
the activities that will follow, and to get them excited about friendship:

>>-

•

What makes a friend?

•

How are friends special?

•

What do you want in a friend, and what does a friend want in you?

•

Finally, What are ways to keep a friend?

The teacher writes the word, friend in a circle on the board.
Students brainstorm different words to describe a friend. Example: Nice,
Helpful, Respectful ...

>-

Teacher demonstrates an acrostic poem that the students will be writing to
describe a friend.
Example: (see Worksheet #1)
Free
Respectful

>-

Students put the letters in order as described above and are encouraged
to use a thesaurus to look up describing words for their poem.

>-

These poems can be placed on a bulletin board to remind the students of
friendship.
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Name: __________________ Date: ____
Acrostics Poem
Directions: Fill in each line below with descriptive words that you think a friend
represents.

F:
R:

-----------------------

I:·------------------------

E:

----------------------

N:

-----------------------

D:

---------------------S:
-----------------------H:
I:

------------------------

------------------------

P:
Worksheet #1
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b. Friends Are ... (Reflective Journal)
Purpose:

The student and teacher are beginning to understand some ideas of
friendship. Students will reflect, analyze and summarize what
friendship means to them in a journal.

Procedures:

~

Teacher will finish the story started previously, The Value of

Friendship~
~

Students and teacher discuss how they value friends in their life
to begin thinking about friends.

~

Students respond in their response log:
• "Friends are... " Friends are special, valuable, needed ...

~

The student is to write at least 6 sentences to describe what a
friend means to them (See Worksheet #2).
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Name: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _Date: _ _ _ _ _ __

Directions: Reflect and summarize to these questions below, then illustrate:
What does a friend mean to you? If you could pick any kind of person for a
friend, what characteristics would that friend have? Begin your reflection with
Friends are:

journa;

Worksheet #2
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.......- -

2. Having Many Friends

-r7----,

Estimated Time: three weeks
Literature: Charlotte's Web - White, E.B., (1952). NY: Harper and Row.
Summary: Charlotte's Web is a story about friendship between animals and
people. The friendships of animals and people work together to save the life of
one pig.

Purpose:
Students will learn different kinds of friendships, how friendships are created and
kept, and how to resolve conflicts within friendships through:
•

Students will answer chapter questions, discuss chapters and participate in
chapter activities.

•

Students will watch the movie Charlotte's Web, then compare and contrast
the movie and the book.

The culminating activity will be to rewrite Charlottes Web into a play to
demonstrate the different friendships within the story and how the friendships
evolve over Time.

Activities:
a. Chapter Questions, Discussions, Activities
b. Watch Movie - Venn Diagram
c. Rewrite Story - Play
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a. Chapter Questions, Discussions, and Activities
Literature: Charlotte's Web- White, E.B., (1952). NY: Harper and Row.
Purpose:
Chapter questions, discussions and activities around the chapters read will give
students a better understanding of the book and how friendships are created,
what friends are, and how to keep friends. The chapter questions can also be
discussion questions posed to the class for group discussions.

Procedures:

>-

Teacher explains to the students that they are to follow these steps within
the cooperative group for Charlotte's Web:
•

Students read one -two chapters each day.

•

Students then answer questions posed in their Reader Response Logs
(see Worksheet #3)

•

Students come together as a group every three chapters to discuss
what is going on in the story.

40

Reader Response Log
Name: _ _ _ _ _ _ _ _ _ _ _ __

Day_:

Day_:

Day_:

Worksheet #3
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a. Chapter Questions, Discussions, and Activities (continued)

>

Chapter 1: Questions
•

Fern does not want the runt pig to die. Describe why she thinks he
should live. Remember to use examples from the book and on your
own to support your answer.

•

Would you have done as Mr. Arable did with the runt pig? Why or Why
not?

•

Have you ever had a pig for a pet? If not what animals have you had?
Are your pets your friends? Describe why pets can or cannot be
friends?

>

Chapter 2: Questions
•

Fern has to care for Wilbur. Describe how you would care for a baby
pet if you had one to care for. Remember to describe in detail how you
would care for the pet.

•

How would you feel if you had to sell your pet after raising it from a
baby? Explain your reasoning.

+ Activity for chapter 1-2:
•

Write a letter to your family telling them you got a new
pet, include (remember to write in correct personal letter
form)-Where -When -How -What it is and how you will care
for it.

>

Chapter 3: Questions
•

Was Mr. Zuckerman's barn a good place for Wilbur? Justify your
answer with examples. If it were not a good place for Wilbur, how
would you change the barn to be suitable for Wilber?
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•

What made Fern a trustworthy friend to the other animals? Include
specific characteristics to support your answer.

>, Chapter 4: Questions

•

Why did Wilbur not want to eat? How did Wilbur solve his problem?

•

Why did or didn't the farm animals want to be Wilbur's friend? Who did
Wilbur make friends with? Explain, how and why.

>, Chapter 5: Questions

•

Predict who Wilbur's new friend will be? How do you know? How do
you feel when you are making a new friend? Explain.

•

Wilbur goes through doubts and fears of having a new friend.
Describe what fears and doubts you have when making a new friend.

+ Activity for chapters 3-5:
•

What can Fern give to a friendship that Wilbur can't give
as an animal?

•

Use the chart provided to list your reasons (See
worksheet# 4).

>, Chapter 6: Questions

•

Pretend you are Templeton. What would you do with the egg from the
goose and why?

•

In this chapter, the farm is blooming with summer happiness. Explain
why summer is a happy Time on the farm; remember to support your
answer with details.

>, Chapter 7: Questions

•

How does Wilbur take the news about "fattening up" from the goose?
Why do you think he reacts this way? If you were Wilbur how would
you feel, explain.

>, If you were Charlotte how would you save Wilbur's life? How and why,

justify your answer.
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~

Chapter 8: Questions
•

What motive does Mrs. Arable have to be concerned about Fern?
What choice would you have made if you were Mrs. Arable? Why?
Why not? Give your opinion with support.

+ Activity for chapters 6-7-8:
•

Realities versus Fantasy - compare and contrast things
that are real and not real in chapters 6-7-8. Explain why
they are, or are not real (see worksheet #5).

~

Chapter 9: Questions
•

Why does Wilbur want to spin a web? What motivation does Charlotte
have to help Wilbur feel good even if he can't spin a web? How does
Charlotte accomplish this task? Explain.

•

Is Charlotte a good friend to Wilbur? Describe. How would you prove
or disprove your thoughts about Charlotte?

~

Chapter 10: Questions
•

What does Charlotte suggest when she says, "I can surely fool a man.
People are not as smart as bugs." Provide examples to validate your
answer.

•

Are Fern and Avery friends? What led you to this conclusion? Would
you rather be Fern's friend or Avery's friend? Explain your opinion.

~

Chapter 11: Questions
•

Pretend you are Charlotte. What would you weave in your web to save
Wilbur? Why?

•

Do you think a spider could weave words into a web? Justify your
answer with examples.

+ Activity for chapters 9-10-11 :
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•

Design a spider web to express what words you would use to save
Wilbur. Write, draw or create the web for saving Wilbur with art
supplies.

. i,.

Chapter 12: Questions
• What Charlotte means when she says "the Zuckernian's have fallen for
it"? Support your answer with examples. Do you think the
"Zuckerman's have fallen for it"? Why, how?
•

Describe Templeton as a friend. Would you want Templeton for you
friend? Why or why not?

>-

Chapter 13: Questions
•

What evidence can you find to lead you to believe that Wilbur is a
Terrific pig?

•

How would you adapt Mr. Zuckerman's way of advertising his Terrific
pig to let more people know of your amazing discovery? Explain.

>-

Chapter 14: Questions
•

Why does Fern prefer her animal friends to her people friends? What
choice would you make? Why?

•

Can you assess the value of the words in Charlotte's web? Are they a
miracle? Explain.

>-

Chapter 15: Questions
•

The crickets describe summer as a beautiful Time. However, now it is
ending and turning to fall. Do you agree with the cricket's evaluation,
or do you disagree? Explain.

•

What judgment would you make about Wilbur? Is he Radiant? How
and why does Mr. Zuckerman think he is radiant?

+ Activity for chapter 12-13-14-15:
•

Wilbur, Fern, Charlotte, and Templeton are friends.
Wilbur was unsure about making new friends at first. List
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good or bad reasons to be friends with these characters.
For example, Fern: trustworthy, honest, etc. Then give
justification for your ideas. (see Worksheet #6)
J;;. Chapter 16: Questions

•

Have you ever been to a fair? Discuss how you felt before going and
what you did to get ready to go to the fair.

•

Templeton crawled into the crate with Wilbur. How and what would
you be afraid of if you were Templeton?

>

Chapter 17: Questions
•

What would you do to Wilbur, to increase his chances of winning the
competition against Uncle at the fair? Why?

•

Why is Charlotte not feeling well? What would you suggest for her to
feel better, and why?

J;;. Chapter 18: Questions

•

Elaborate why Charlotte told Templeton that this was going to be her
"last word". Explain why you think this.

•

Pretend you are Templeton. Would you have helped Charlotte and
Wilbur as much as he did, or less? Why?

+ Activity for chapters 16-17-18:
•

Design your own show pig. Use markers, crayons, pens
and pencils to draw your idea of an award winning pig.
After you have drawn your pig, evaluate and describe
why your pig should win the award (see worksheet #7).

~

Chapter 19: Questions
•

Charlotte says she will have 514 children? What would happen if you
had 513 brothers and sisters? Explain.

•

Put yourself in Templeton's place at the fair. Describe what you would
have done at the fair? Why, and how?
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•

>

Is Charlotte saving Wilbur's life forever? Why do you think so.

Chapter 20: Questions
•

Describe how you would feel if you were Wilbur and getting such a big
award? Why would you feel this way?

•

Would it have been better for Avery to act sorry for spilling the water,
or was it better for him to act silly? Review the situation.

>

Chapter 21: Questions
•

Explain why Charlotte thought being a friend was a tremendous thing?
Can you recommend being a friend as anything else? What and why?

•

>

How do you feel about being someone's friend? How, why?

Chapter 22: Questions
•

Wilbur remembers Charlotte forever. He never had a friend so
"affectionate, so loyal and so skillful." Explain a friend you have had
that you feel is like Charlotte for Wilbur.

•

Why does Wilbur feel that no one can ever replace Charlotte; even her
children can't? Interpret what Wilbur is feeling, and discuss your ideas.

+ Activity for chapters 19-20-21-22:
•

Pretend you are Mr. Zuckerman. Write an acceptance
speech (see Worksheet #8) to present to the audience
for the money and award for your pig.
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Name:

- - - - - - - - - - - - - - - -Date:- - - - - - - - -

Directions: Place Fern's name in one circle, and Wilbur in the next circle. Then on
each line provided list reasons why or why not they can be good friends for animals
or people.

/

Worksheet #4
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Name:. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Date: _ _ _ _ _ __

Directions: Compare and contrast the book. What is reality or fantasy in the
story, chapters 6-7-8? Explain why the items from the book are reality or fantasy.

Fantasy

Reality
''

'''

Worksheet #5
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Name:

- - - - - - - - - - - - - - - -Date:- - - - - - -

Directions: In the space provided, list good and or bad reasons to be friends
with the characters. For example: Fern is Trustworthy, respectful and so on.

Fern ...
1.
2.

3.
4.
5.

Wilbur ...
1.

2.
3.
4.
5.

Charlotte ...

1.
2.

3.
4.
5.
Templeton ...
1.

2.
3.
4.

5.
Worksheet #6
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Name:

- - - - - - - - - - - - - - - - - - -Date:- - - - - - -

Directions: After you have drawn your pig for the fair, evaluate your pig and
describe why your pig should win the award below:

Journa;
..

..

Worksheet #7
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Name: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _Date: _ _ _ _ _ __

Directions: You are Mr.Zuckerman! Write an acceptance speech below for
your pig winning the award ...then illustrate yourself giving the speech.

3ourna..z

Worksheet #8
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b. Watch Movie - Venn diagram
Purpose:
Students will watch the movie of Charlotte's Web to compare, contrast, and
analyze how the book and movie are similar/different.

Procedures:
Teacher explains to students that movies and plays have been written and
performed based on the book of Charlotte's Web.
~

Teacher gives students a handout, (See worksheet #9) Venn diagram, to
analyze the book versus the movie.

~

Before the movie, students should fill in their ideas of the book in the book
section.

~

Students fill in the other part of the diagram as they watch the movie.

~

If some parts of the movie are similar to the book then ideas are written in
the center of the Venn diagram.

Book
~

Movie

After the movie, students pair up to share their ideas and add to their
chart.

~

Teacher reminds students that they should be thinking of how the book
and movie are different, and how they would have written the story to
make it their own.

~

The teacher tells students to think of how they would write Charlotte's
Web into a play, for the students' next activity.
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(

Name:

Date:

Directions: Analyze the book read versus the movie you watch. List how the
book is different by placing ideas in the book circle, and then do the same for the
movie. If they have something in common place that idea in the middle!

Movie vs. Book

I<
Worksheet #9
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c. Rewrite Story - Play
Purpose:
Students will write a play to demonstrate understanding of the book/movie and
how friendships are formed and sustained.

Procedures:

>>-

Students are combined into one group to write the play.
Students elect a leader or director to make the final decisions of what is
and isn't done for the play.

>>>-

The leader divides chapters of the play to be written by paired students.
Students use the form provided to assign roles (see worksheet #10).
The play is written and edited by the leader of the play and the cast
members. If needed teacher can help with editing.

>>>-

Students type up the parts in the play.
Students decide on props that are needed and begin making them.
The teacher provides Time to practice the play. It is suggested that
students practice at home and school.

>-

The play will then be presented at the end of the unit, for the ending
celebration.
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Charlotte's Web: character assignment

(
Fair people
Fern
Wilbur

Charlotte
Templeton
Mr. Arable
Mrs. Arable
Mrs. Zuckerman
Mr. Zuckerman
Goose
Goslings
Sheep
Cows
Lurvy
Avery
Uncle Homer
*Add or take away characters if not needed!

1.

5.

2.

6.

3.

7.

4.

8.
Worksheet #10
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(

3. Being Best Friends

-.---

,-r,,-----,

Estimated Time: three weeks
Literature: Bridge to Terabithia -Paterson, K., (1977). NY: HarperCollins.
Summary: Terabithia is a story about friendship. When Leslie's and her
family move into a new neighborhood she meets Jesse. Leslie and Jesse soon
become best friends. They survive many hardships together as their friendship
grows.

Purpose:
Terabithia will teach students different kinds of friendships, how friendships are
created and kept and how to resolve conflicts within friendships. Students will
answer chapter questions and discuss chapters. The culminating activity will be
a product of the students' choice to demonstrate knowledge of the story.

Activities:
a. Chapter Questions, Discussions, Activities
b. Product Choice Chart
c. Author Study
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(

a. Chapter Questions, Discussions, and Activities
Literature: Bridge to Terabithia -Paterson, K., (1977). NY: HarperCollins.
Purpose:
Chapter questions, discussions and activities around the chapters read will give
students a better understanding of the book. Also, students will examine how
friendships are built and kept and how to resolve conflicts within a friendship.

Procedures:
~

Teacher explains to the students that they are to follow these steps within
the cooperative group for Terabithia:
•

Students read one -two chapters each day.

•

Students then answer questions posed in their Reader Response Logs
(see Worksheet #11)

•

Students come together as a group every three chapters to discuss
what is going on in the story.
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Reader Response Log
Name: _ _ _ _ _ _ _ _ _ _ _ __

Day_:

Day_:

Day_:

Worksheet #11
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a. Chapter Questions, Discussions, and Activities (continued)

>

Chapter 1: Questions (Discuss Metaphors)
•

Why would Jess need to be the best runner? Do you ever feel like you
have to be the best at something? Why and for what reason?

•

Can you estimate why Jess would comment that four year olds were
"pure pains." Do you have any younger brothers/sisters? If so, how
would you justify they are "pure pains?"

•

Ellie's voice was sweeter than a melted Mars bar. Write a metaphor
about friends.

>

Chapter 2: Questions
•

Jess draws to relieve stress. What do you do to feel better when you
are mad, sad, or stressed? Explain with details.

•

What is meant when Jess said 'hippi' or 'peacenik'? "It was ok to like
peace after the Vietnam War'', as stated in this book, do you think
there will be peace in the world again today? Why? How? Explain.

•

Who is Leslie Burke? Do you think Jess and Leslie will be friends?
How do you know, justify your answer with examples.

+ Activity for chapters 1-2:
Design a book cover to predict what the rest of the story will be
about.

>

Chapter 3: Questions
•

Can you formulate a theory of what Leslie felt like emotionally on the
first day of school? Explain. Have you ever felt this way, why, how?
How would you make your day less uncomfortable if you were Leslie?
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•

Evaluate this statement made by Jess: "The girl had no notion of what
you did and didn't do?" Support your answer with reasons to what
Jess meant.

•

Are Leslie and Jess going to be friends? Yes or No, Why?

>" Chapter 4: Questions
•

Based on what you know already from this book about Jess, what do
you think he meant when he said he felt like a yellow-bellied
sapsucker? Why?

•

Is Leslie a friend yet? How do you know?

•

The reason her family moved to this city was because they wanted to
reassess their value system. Conclude in your own words what Leslie
really meant when she said, "reassessing their value system".

•

Terabithia is Leslie and Jess' secret land. Have you ever had a secret
land, or special place to escape to? How, when, why? Describe your
special place ..

+ Activity for chapters 3-4: (Discuss Values & Morals)
•

On the first day of school the kids seemed preoccupied with
looks. Form two teams to discuss judging someone and why
looks matter to people. Use these questions to prompt
discussions: Why are kids so concerned with what others
look like? Is it clothes, hair, glasses, etc.? How do you feel
about how kids look? Does it matter why/why not? Do
values or morals make your opinion different? Where does
this preoccupation with looks come from and then how do
you eliminate it?

>" Chapter 5: Questions
•

Leslie and Jess do not like Janise Avery. Have you ever had a friend
like Janise Avery? What did you do? Explain.
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•

How would you have treated Janise Avery differently than Leslie and
Jess? Why?

i.,.

Chapter 6: Questions
•

Why did Jess get mad at Brenda for making fun of Leslie? Explain.

•

What choice would you have made for Brenda making fun of Leslie?
Why?

•

Have you ever been excited about giving a gift like Jess was? How did
you feel to give to someone you care about? Describe in detail.

+ Activity for chapters 5-6:
•

Explain and illustrate what you think Terabithia looks like and
is made of on construction paper.

J.,- Chapter 7: Questions

•

When Jess went to Terabithia alone, it wasn't the same. Have you
ever experienced the same feelings that Jess did? Would you rather
do things with friends or alone? How, why, explain.

•

Leslie and her father get along great! However, Jess and his father
have a different relationship. How are these different? Whose
relationship is better? Why?

J.,- Chapter 8: Questions

•

Agree or disagree with this statement: Jess' family is rich? Explain
your definition of being rich, and why or why not Jess' family is rich.

•

Evaluate how the family takes the news of Jess' father losing his job.
How would you feel if this happened to you family or your friend's
family? Why?

+ Activity for chapters 7-8:
•

Just as Leslie helped Janise Avery with advice, think of a
question to write Leslie. Write a letter to Leslie in proper

62

letterform (heading, body, and closing) and exchange the
letter with classmates. Each student pretends to be Leslie,
answers the question, and then hand the letter back.
l- Chapter 9: Questions

•

Jess and Leslie were at Terabithia and the rain was pouring. Describe
a Time when you felt the same as Jess and what you did to feel better.

•

Predict what will happen when Jess and Leslie go across the creek the
next Time. Support your answer with details and examples.

l- Chapter 10: Questions

•

Discuss a Time when you were afraid like Jess to go to Terabithia.

•

Think back to a day that was perfect for you like Jess' perfect day?
How was this day better than others? If you could change Jess' day to
be even more perfect, what would you change and why?

+ Activity for chapters 9-10:
•

Plan a perfect trip in your reader response log, include:
Time needed, what to bring, what to see, who you would
take with you and why.

), Chapter 11: Questions
•

When Jess comes back from his perfect day, what was he told? What
happened, how do you know? Explain.

•

When Jess heard the news, how did he react? How was his reaction
different than his dream? From the next morning? Remember to
support you answer with details.

), Chapter 12: Questions
•

How would you prove that Jess is mad or not mad at Leslie? Explain.

•

Why does P.T. make Jess feel better? What would you do to feel
better?
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~

Chapter 13: Questions
•

Can you elaborate on the reason why Jess wanted to milk the cow?
Why? Explain?

•

How does Leslie change Jess? Do you think Leslie changed Jess in
any way? How? Why?

•

Why would Jess want to go to Terabithia again? Why did he build a
bridge? Support your answer to defend your position.

+ Activity for chapters 11-13:
•

Jess and Leslie were great friends! Use the web provided
(see Worksheet #12) to describe why friends are important
to you ...

friend.a..
Nie~

~

~onest
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Name:

Date:

Directions: Jess and Leslie were great friends! Use the web below to describe
characteristics of a good friend and why friends are important to you. Place
Friend in the circle.

Worksheet #12
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b. Product Choice Chart (see page 7)
Purpose:
Students are to choose a product from the Product Choice Chart (See Page 7) to
demonstrate their knowledge of Terabithia and friendship.

Procedures:
~

Teacher explains to students that they are going to create a project on
Terabithia the place in the book, and friendship.

>

Student use the Product Choice Chart (see page 7), to choose their
project.

>

Student will present their project at the end of the unit celebration to peers,
friends, and family.

~

Teacher asks students to think about whom the author was that wrote this
story for the next activity, and to find out information about Katherine
Paterson.

c. Author Study- Katherine Paterson
Purpose:
Students will find out about the author, to gain a better understanding of the story
and the topic of friendship.

Procedures:

>
>

Students are assigned to research the author, Katherine Paterson.
Students use provided paper (see worksheet #13) to outline information
about Katherine Paterson

>

Students type their research to be published.

~

The teacher explains to the students that the presentation could be oral,
video, or a slide show to report for 5-10 minutes to the class.
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Name:- - - - - - - - - - - - - - -Date:- - - - - Author Study Outline

Author Name:
Born:

Raised In:

Timeline of life (example: married, kids, died):

Books written:

Awards given for what books and why:

Your opinion of the author, what do you think:

Worksheet #13
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---

4. Ending Celebration
,..,.,.-----,

Estimated Time: one week·
Purpose:
Students will present what they know about friendship for family, friends and
peers.

Procedures:
}- The friendship quilt is made before the ending celebration. (See
worksheet #14)
}- Students get a square to illustrate what the topic of friend's means to
them. The squares are all connected and hung on one wall for the end of
the unit celebration.
}- This climatic celebration would be held at night.
}- The classroom would be dedicated to give students an opportunity to
show their play, project, author study, friendship quilt and the other work
from the unit.
}- Students could invite friends and family to their production.
}- Students set up any items that they want others to see for the celebration.
}- Volunteers, students, and the teacher would provide food.
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" J
Directions: Have your name somewhere in the square, pictures/drawings of
friends, words or sentences to represent friendship, and or colors to fill the
background. Remember this square is a summary of what friendship represents
to you.

Worksheet #14

I

...I

~
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./ Student participates during discussions .
./ Worksheets 1-14 of the following are completed and graded
based on the generic rubric (see page 71 ):
o Friendship poem and journal is completed and displayed
in the classroom.
o Charlotte's Web:
• Reader response logs, chapter questions,
discussion, activities, Venn diagram to
compare/contrast book/movie, and play
o Bridge to Terabithia:
• Reader response log, chapter questions,
discussions and activities, project, author study
a

Friendship Square is completed and hung on the wall.
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* All grading is dependent upon final draft form, from a scale: 4-above and

· beyond expectations 3•meets expectations 2- below expectations 1°Redo.
See Chart Below:

4- Above And Beyond Expectations:

•
•
•
•

•

Spelling/grammar is 90-100% correct
Accuracy is 90%-100%
Organized and Neat
Turned in early or on Time
Extra credit or work was done

3-Meets Expectations:

•
•
•

Spelling/grammar is 60-90% correct
Accuracy of assignment is 60%-90%
Turned in on Time

2- Below Expectations:

•
•
•

Accuracy of assignment is below 60%

•

Turned in late

•
•

Does not make sense
Accuracy of assignment is below 60%

•

Unorganized and lacks neatness

•

Turned in late

Spelling/grammar has more than 50% errors

Lacks Neatness

1- Redo
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Unit 3. ..

Time: 5-6 Weeks
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Outline &Justification
Outline:
Introduction: Includes objectives, strategies used in the unit, and suggested
classroom set up
1. Getting Started (one week)
a. A adventure to remember (Literature: The Impossible Journey of Sir
Ernest Shakleton)
b. Learning about the Poles (KWL)
2. Arctic and Antarctica (three weeks)
a. Arctic (Literature: Arctic - The First Book of the Arctic)
b. Antarctica (Literature: Life: Nature Library: The Poles)
c. Science Experiment:
i. Ice
ii. Moon
3. Research (two-three weeks)
a. Trip (Literature: Baby In a Basket)
b. Animal (Literature: A Tale of Antarctica)
c. People (Literature: Living In Polar Regions)
4. Ending Celebration (one week)
Ongoing Assessment: Assessments to use throughout the unit
Generic Rubric: Used to grade and evaluate the students' work in the unit

Justification:
Discovering the world in which students live promotes exploration of their
environment. By exploring and asking questions students build a concept of
themselves as learners in their environment. The poles are unique areas that
allow students to learn while exploring something new and exciting.
This unit uses many strategies and methods with literature to teach
students about the Polar Regions. Students will begin first with a chapter book
about an Antarctic journey in history, and then through out the unit will complete
a KWL chart. Next students will learn about the areas of Artie and Antarctica.
Finally students will research a topic that interests them from planning a trip,
researching an animal or people of the poles. The students will then
demonstrate their new knowledge at our ending celebration party.
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Introduction
Objectives
•

Students will be able to imagine and theorize through literature, the North and
South Pole as part of the world in which they live.

•

Students will be able evaluate how people, plants, and animals, impact the
environment surrounding the Poles.

•

Students will be able to hypothesize and test hypothesize in experiments.

•

Students will be able to research through reading, the geography, people, and
life in the Arctic and Antarctica.

Strategies Used (cooperative learning & thematic unit)
1. Getting Started: KWL, Reader Response Logs
2. Arctic and Antarctica: KWL, Venn Diagram
3. Research: KWL, Summarize
4. Ending Celebration: Product Choice Chart is used

Suggested Classroom Set-Up
The teacher should begin by collecting polar items from the library,
bookstores, newspapers, magazines, and or the Internet. Polar pictures and
books should be placed in a learning space in the classroom. This space could
include polar people, animals and plants that have inhabited and or continue to
inhabit the Polar Regions. A KWL chart could also be placed in the room for
information throughout the unit.
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Gettin

Started

Estimated Time: two days, (The Impossible Journey- entire unit)

Activities:
a. An Adventure To Remember (Literature: The Impossible
Journey of Sir Ernest Shakleton)
Literature: The Impossible Journey of Sir Ernest
Shakleton - Bixby, W., (1960). NY: Little Brown and
Company.

Summary: This book is based on an Antarctic Expedition
in 1914-1916.

b. Learning about the Poles (KWL)
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a. An Adventure To Remember (Literature:

The Impossible

Journey of Sir Ernest Shakleton)

Literature: The Impossible Journey of Sir Ernest Shakleton" Bixby, W.,
(1960). NY: Little Brown and Company.

Purpose:
Students will understand one expedition of Sir Ernest Shakleton through
literature and reflecting in a reader response log. Activities to get students
excited about the Poles, to be read by the teacher throughout the unit.

Procedures:

>

Teacher begins a chapter book to promote thinking of the North and South
Poles: The Impossible Journey of Sir Ernest Shakleton0

>
>

Teacher reads a chapter a day throughout the unit.
Students reflect through discussion or their reader response logs. (See
worksheet #1) Such items to reflect and analyze are:
•

What is happening in the book?

•

How would you feel to be on this journey? Explain.

•

Would you ever want this to happen to you? Why? Why Not?

•

If you were planning this journey, how would you change things? Use
details to justify you answer.

•

What was the biggest obstacle on the journey? Justify your answers
with details.

•

Have you ever been on a ship before? If you haven't, try to imagine.
What would you be experiencing, explain.

•

How did people welcome the journeymen home, and why? Express
your ideas.
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Reader Response Log
Name: _ _ _ _ _ _ _ _ _ _ _ __

Day_:

Day_:

Day_:

Worksheet #1
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b. Learning about the Poles

(KWL)

Purpose:
This activity will help to relate new ideas to student's prior knowledge. Students
and teacher will list student's ideas and or concerns on the KWL chart.

Procedures:
~

After the first chapter the teacher reads of Shakleton, the teacher asks the
following questions to relate to students' prior knowledge:

~

•

Where and how big are the North and South Poles?

•

Does it rain or snow there?

•

What animals, people live there and how?

•

Is it always frozen there?

•

What are the Northern Lights?

•

What are the Southern Lights?

Teacher shows Polar pictures and promotes discussions about the
animals, people and plants that live in the Poles.

~

Students and teacher list ideas on the KWL chart: What they know about
the Poles, and what they want to know about the poles.

~

The KWL chart is left up through out the unit to have items added.

~

Teacher tells students for the next activity they will learn about the
characteristics of the poles.

~

Students are to find information of Arctic and Antarctic animals, plants,
and/or people.

(
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Estimated Time: three weeks
Purpose:
Students will examine each Pole separately. Students will understand the
characteristics of the Poles though the reading and researching books.
Students will know how people, animals and plants affect the Poles.

Activities:
a. Arctic (Literature: Arctic - The First Book of the Arctic)
Literature: The First Book of the Arctic - Liversidge, D., (1967).
NY: Franklin Watts Inc.
Summary: This book consists of facts and information about the

Arctic. It is in-depth, and should not be read in its
entirety, but used as a resource for information.

b. Antarctica (Literature: Life: Nature Library: The Poles)
Literature: Life: Nature Library: The Poles - Ley, W., (1962). NY:

Time Incorporated.
Summary: Nonfiction information about Antarctica, which should

not be read through entirely.

c. Science Experiment
i. ice
ii. moon
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a. Arctic (Literature: Arctic - The First Book of the Arctic)
Literature: The First Book of the Arctic - Liversidge, D., (1967). NY: Franklin
Watts Inc.
Purpose:
In examining the Arctic, students will understand the geography, people, animals
and plant life of the Arctic. They will demonstrate knowledge by creating a poster
to represent the geography, people, animals, and plants.

Procedures:
~

Teacher begins by reviewing the KWL chart and adding items if needed to
connect to prior knowledge.

~

Teacher reads selected pages, to give an overview of the Arctic, The First
Book of the Arctic

~

Students and teacher add to the KWL chart.

~

Teacher pairs students into cooperative groups to begin exploring the
Arctic.
Outline/ Poster:

~

Students fill out the provided outline (see worksheet #2) to organize their
information and important facts of the Arctic.
~ Students will use this information (worksheet #2) to create a poster.
~ As the outline is completed, students begin their posters. Each poster
should include:
• Geography, weather/climate, people, plants, animals and any other
interesting facts or ideas.
• Posters can have magazine pictures, copied pictures, drawings, and
words to demonstrate the Arctic.
~ Students finish their posters, then explain/present to the class what they
discovered.
~ Posters could be placed around the room to display characteristics of the
Arctic.
~ Teacher ends by assigning students to think and bring facts or ideas about
Antarctica for the next activity.
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Arctic Outline
Name:, _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _,Date: _ _ __

Animals

Geography

Arctic

People

Facts

Plants

Worksheet #2
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b. Antarctica (Literature: Life: Nature Library: The Poles)
Literature: Life: Nature Library: The Poles - Ley, W., (1962). NY: Time
Incorporated.

Purpose:
Students will examine the South Pole, the geography, people, animals, and
plants of Antarctica. Books will be read and examined, and then students will
produce a photo-dictionary of Antarctica.

Procedures:

>-

Teacher begins by reviewing the KWL chart and adding items if needed to
motivate students about Antarctica.

>-

Teacher reads from Life: Nature Library: The Poles. This book is useful
but should not be read in its entirety, the teacher chooses to read from
these important pages from each chapter:
•

Pages 13-18, 76-80, 83-95, 174-176.
Compare/Contrast:

>>>-

Students record ideas or facts about Antarctica on a provided chart (see
worksheet #3).
Teacher and students talk about questions and ideas of the Arctic and
Antarctica.
Students fill out the Arctic side of the chart on worksheet #3 to
demonstrate that the Arctic is different than Antarctica.
Photo Dictionary:

>>>-

Students create a Polar Dictionary. Teacher should make sure that each
page has slightly different information before the students publish their
page.
Teacher gives each student worksheet #4, to create his or her Polar
Dictionary page. One student should be assigned to create the front cover
and author page.
Teacher places each page into a book and binds it to be placed in the
classroom.
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Name:

- - - - - - - - - - - - - - - - -Date:- - - - - - Antarctic a and Arctic Information

Antarctica

Arctic

Worksheet #3
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Page Title:

Pictures Of:

Worksheet #4
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c. Science Experiment- i. Ice
i. Ice Experiment:
Purpose:
Students will experiment how ice stays frozen and melts.

Procedures:

>" Teacher poses the questions again from the previous activity: How does
ice stay frozen and when does it melt? Ideas are listed on the board.

>" Students hypothesize what would happen to an ice cube when water is
placed in the cup, and if water is not added (see worksheet #5).

>" Teacher explains that this activity is an experiment, and students will be
scientists trying to answer the previous questions.

>" Students are grouped into cooperative groups for this experiment.
>" The teacher passes out: 2 ice cubes, 2 cups, water and worksheet #5.
:,,. Student should place one ice cube in each cup.
:,,. Students add water to one cup, wait and observe for 10-20 minutes.
:,,. Students write down observations of both cups.

>" Students record their findings.
>" Students analyze and interpret the data collected and explain why each
ice cube did what it did.

>" After the experiment, groups can report to the class what they found and
discuss why they think it happened.
:,,. Teacher poses the question again for students to reflect and analyze:
•

How does ice stay frozen and why does it melt or not melt at the
Poles? Explain your answers.

:,,. Teacher asks a question for the next activity for students to ponder:

>" How does the moon affect the Poles? Students should bring ideas or
facts to the next activity.
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, ~ Name:
<..::;.
./
- - - - - - - - - - - -Date:- - - - - -

...

Ice Experiment
Predict/hypothesize what will
happen when the water is added
to the ice cube in the cup:

Analyze what did happen when
the water was
added:

Analyze what did happen when
the water wasn't
added:

Why do you think this happened,
justify your theory with
details:

.

Predict/hypothesize what will
happen when the water is not
added to the ice cube in the
cup:

Why do you think this happened,
justify your theory with
details:

.

Describe your theory about the ice not meltmg or meltmg at the Poles?

Worksheet #5
Adapted from, SCED 322 Dr. Baxter's Class: Elementary Science Education Pack
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(
c. Science Experiment- ii. Moon
ii. Moon Experiment:

Purpose:
Students will experiment to find out if the moon changes over Time, and if it
does, how it changes. Students will also discover why the Poles have six months
of sun/dark light.

Procedures:
~

Teacher poses the questions again from the previous activity, to connect
to student's prior knowledge: How does the moon affect the Poles?

~

Teacher also asks: How does the light and darkness affect the poles?

~

Teacher stops if needed to add to the KWL chart.

~

Teacher passes out Worksheet #6 and explains that students will mainly
be completing this out of class, at nighttime.

~

Students will record what the moon looks like at night, and record the
Time in which they looked at the moon.

~

Students will record observations for two in-half weeks for this activity.

~

Students are asked after the initial day of this activity, to think about
something they would like to research about the Poles for the next activity.

~

Students are given a reflection paper to predict the different phases of the
moon as they finish worksheet #6. (See Worksheet #7)

~

Students and teacher discuss observations of the moon, how it changes
and then how it affects the lightness of the Poles.

~

For this discussion, the teacher reads Life: Nature Library: The Poles Ley, W., (1962). NY: Time Incorporated. pages 20-21.
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Name:- - - - - - - - - - - - - - - - - Date:- - - - - - - Moon Watching
Directions: In the moon pictures below, record each night, the time and day you
looked at the moon. Then in the circle that represents the moon, color or shade
the part of the moon that is covered in black marker. This allows the white space
to resemble the moon shape you are presently looking at.

Monday
Date:

Time:
Friday

Date:

Time:

Tuesday

Wednesday

Thursday

Date:

Date:

Date:

Time:

Time:

Time:

Saturday

Sunday

Date:

Date:

Time:

Time:

Worksheet #6
Adapted from, SCED 322 Dr. Baxter's Class: Elementary Science Education Pack
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Name: _______________ Date: _______
Predicting Phases of the Moon
Directions: In the moon pictures below, draw in the patterns or phases that you
saw the moon change into. Then below explain why and how light and darkness
affects the North Pole and South Poles.

New
Waning

Cresc~nt

Half

Gibbous

Gibbous

Crescent

Worksheet #7
Adapted from, SCED 322 Dr. Baxter's Class: Elementary Science Education Pack
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Estimated Time: two to three weeks
Purpose:
Students will become the expert in one of the three topics provided: Planning a
trip to the Poles, A Polar Animal, or People of the Poles. As each expert
presents their findings, items are placed onto the KWL chart.

Activities:
a. Trip (Literature: Baby In a Basket)
Literature: Baby In a Basket_ - Rand, G., (1997). NY: Cobblehill
Books.

Summary: A baby is lost in during a trip to Seattle. This book
looks at how to be prepared when planning a trip through the cold
winter months.

b. Animal (Literature: A Tale of Antarctica)
Literature: Animal- Literature: A Tale of Antarctica_Glimmereen, U., (1992). NY: Scholastic Inc.

Summary: A tale of how animals live in the Poles.
c. People (Literature: Living In Polar Regions)
Literature: Living In Polar Regions - Rees, A. T. (1987). NY:
Franklin Watts.

Summary: This book explains who lives in the polar areas. It
discusses how they survived and continue to survive today.
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a. Trip

(Literature: Baby In a Basket)

Literature: Baby In a Basket- Rand, G., (1997). NY: Cobblehill Books.

Purpose:
Students will plan a trip to the poles to understand what explorers, scientists or
people experience when traveling to the North or South Pole. Students will
research, write up their findings, and present a selected project from the Product
Choice Chart (see page 7).

Procedures:
)>-

The teacher reads Baby In A Basket

)>-

Students decide on where they want to go in the Poles.

)>-

Students use books, the Internet, the librarian and or teacher/parents to
research what they will need to plan for, and take for their trip (see
worksheet #8).

)>-

Students will outline their findings then type up their plan for their trip in
final draft form (see worksheet #9).

)>-

Teacher reminds students to choose a way to present their finding from
the Product Choice Chart (see page 9).

)>-

Optional: Students can present their findings of their research to friends,
and family at the ending celebrations!
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Name:

- - - - - - - - - - - - - - - Date:- - - - - - -

0ut l

i .n ~

Directions: Answer the following questions to outline the information
for your research of the Poles.
1. Where are you going?
2. Description of the place you plan to travel to:

3. Problems that could occur:

4. Materials needed for the trip:

5. Things that might be helpful at the Pole:

Worksheet #8
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6. Steps you are going to take in order to get to the destination:
Step 1-

Step 2-

Step 3-

Step 4-

Step 5-

7. Will you need support/help of others to get to the
destination? If so how are you going to get help?
Who?

How do you want them to help?

Worksheet #8
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8. When are you leaving? How long will you be gone? Why are
you leaving?

9. Reflect on how you trip went?. Then talk about how hard it
was to plan your trip

10. Discuss where you would want to go next time.

Worksheet #8
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95

Illustration

Worksheet #9
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Worksheet #9
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Worksheet #9
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b. Animal (Literature: A Tale of Antarctica)
Literature: A Tale of Antarctica - Glimmereen, U., (1992). NY: Scholastic Inc.
Purpose:
Students will research an animal of the poles, to understand where, what and
how the animal survives in its environment. Students will research and write up
their findings and choose a project from the Product Choice Chart (see page 9)
to present.

Procedures:
~

To get students excited about researching the Polar Animal, the teacher
reads A Tale of Antarctica.

~

Students decide on where they want to find their animals to research,
specifically the North or South Pole.

~

Students use books, the Internet, the librarian and or teacher/parents to
research and outline the Polar Animal (see worksheet #10).

~

Students outline their findings then type up their research for their animal
in final draft form (see previous worksheet #9).

~

Teacher reminds students to choose a way to present their findings from
the Product Choice Chart (see page 7).

~

Students present their findings to the class as an expert of their area.

~

Optional: Students can then present their findings of their research to
friends, and family of the ending celebration!
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Name: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Date: _ _ _ _ __

'ff\al Research

~1-i.~·

Directions: Answer the following questions to outline the information
for your research of the Poles.
1. Name of Animal:
2. Physical description of the animal:

3. Where does it live? Why?

4. How does the animal survive from predators, weather, and
food availability? How?

5. How does it get the food it eats? What does it eat?
Worksheet #1 O
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6. Describe in detail, the life cycle of this animal:

7. Is this animal endangered? Why? How long? If alive, is it
close to being endangered ... explain.

8. Were you surprised to find this animal in the place it lives?
Why?

Worksheet #10
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c. People of the Poles

(Literature: Living In Polar Regions)

Literature: Living In Polar Regions - Rees, A. T. (1987). NY: Franklin Watts.
Purpose:
Students will research people of the poles, to understand where, what and how
they survive in the North or South Pole. Students will research and write up their
findings then choose a project from the Product Choice Chart (see page 7) to
present their findings.

Procedures:

>

Teacher reads pages 8-10 Living In Polar Regions: A Cultural Geography.

>

Students decide on what people to research, in the North or South Poles.

>

Students use books, the Internet, librarian and or teacher/parents to
research and outline the People of the Poles (see worksheet #11).

>

Students outline their findings then type up their research of the people of
the poles in final draft form (see previous worksheet #9).

>

Teacher reminds students to choose one way to present their findings
from the Product Choice Chart (see page 7).

>
>

Students present their findings to the class as an expert of their area.
Optional: Students can present their findings of their research to friends,
and family of the ending celebrations party!
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Name:

- - - - - - - - - - - - - - - Date:- - - - - - f the Poles Res ear c 11
)_e o

<?,eO~

Directions: Answer the following questions to outline the information
for your research of the Poles.
1. Where are you researching, what area?
2. What people live there?

3. What do the people live in? Why?

4. How do the people survive from predators, weather, and food
availability? Why?

Worksheet #11
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5. How do the people get the food to eat? What does they eat?

6. Describe in detail, the type communications that these people
have? (Telephone, language type ... )

7. How and why do these people travel?

Worksheet #11
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s

8. Were you surprised to find that people live in these places?
Why?

9. Do these people use money, if so, how do they get it?

10. Would you ever want to live in the places that the people
you are researching do? Why, explain ...

Worksheet #11
'

l..
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J

4. Endin Celebration
Purpose:
This unit of study is almost complete! Students and teacher will have an
organized program to let students explain their work and projects to friends,
family and peers.

Procedures:
J;.,- The ending celebration would be dedicated to giving students an

opportunity to show their work from the unit.
J;.,- Students could present their research at this celebration.
J;.,- Students could invite friends and family to the celebration.
J;.,- Student's presentation should include what was done, how they carried

out their project and show their findings. The way students present their
project is chosen from the product choice chart (See Page 7).
J;.,- Food would be served by volunteers, teacher and or students for those

who come.
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Assessment
../ Student participates during discussions .
../ Reader Response Logs are complete and turned in from The
Shakleton chapter book .
../ Outline and poster is complete from the Arctic and includes:
Information about people, animals, plants and geography .
../ Antarctica includes:
o Chart (worksheet #3)
o Antarctica Dictionary Page completed and published
../ Ice and Moon Experiments are complete and turned in
(worksheets #5-6-7) .
../ Research project is completed to final draft and one method of
presentation has been completed from the Product Choice
Chart .
./ All work that is turned in has correct spelling and grammar.
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Generic Rubric
* All grading is dependent upon final draft form, from a scale: 4-above and

· beyond expectations 3-meets expectations 2- below expectations 1-Redo.
See Chart Below:

4- Above And Beyond Expectations:

•
•
•
•

•

Spelling/grammar is 90%-100% correct
Accuracy is 90%-100%
Organized and Neat
Turned in early or on time
Extra credit or work was done

3-Meets Expectations:

•

Spelling/grammar is 60-90% correct

•

Accuracy of assignment is 60% - 90%

•

Turned in on time

2- Below Expectations:

•

Spelling/grammar has more than 50% errors

•

Accuracy of assignment is below 60%

•
•

Lacks Neatness
Turned in late

•

Does not make sense

•

Accuracy of assignment is below 60%

•
•

Unorganized and lacks neatness

1- Redo

Turned in late
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Outline &Justification
~-

Outline:
Introduction; Includes objectives, strgtegies used in the 1Jnit gng s1Jgge$tecl
cla$$room set up

1. Getting Started - Collage (one week)
2. Characteristics of the Ocean (two weeks)
a. Ocean Zones
b. Animals (Literature: Animals of the Sea and Shore)
c. Whales Vs. Fish (Literature: A Whales' Song) (Literature: Is a Blue
Whale The Biggest Thing There Is)
3. Preserving the Ocean (2-3 weeks)
a. Fieldtrip
b. Project (two-three weeks)
4. Ending Celebration of the Ocean (one week)
Ongoing Assessment: Assessments to use throughout the unit
Generic Rubric: Used to grade and evaluate the students' work in the unit

Justification:
The oceans make up an important part of the web of life, thus by learning
about the structure and content of the oceans around us, we will be better able to
preserve these oceans and provide both the continued health of the environment
and a rich source of entertainment and inspiration.
This unit will use many strategies and methods with literature to
understand how to preserve our oceans. Students will first get to know about the
ocean by making a collage. Then students will learn about the characteristics of
the ocean, the zones, animals and what makes up the ocean. Next, students will
go on a fieldtrip and create a project to demonstrate how to preserve the ocean
and or things in the ocean. Finally students will present their new knowledge and
project at the end of the unit celebration.
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Introduction

(

Objectives
•

Students will be able to appraise how the ocean affects them and how they
affect the ocean.

•

Students will be able to create and promote ways to keep the ocean clean.

Strategies Used (cooperative learning & thematic unit)
1. Getting Started: Summarize
2. Characteristics of the Ocean: Venn Diagram, Context Clues
3. Preserving our Ocean: Context Clues, Summarize
4. Ending Celebration: Summarize

Suggested Classroom Set-Up
There are ocean pictures and books in the classroom that the teacher has
collected from the library, bookstores, newspapers, magazines, and Internet.
These pictures should include extinct ocean animals, pollution in the ocean and
creatures alive today in the ocean.

111

1. Getting Started
~
g

1. Getting Started - Collage

(three days)

Purpose:
Activity to get students excited about the ocean. Create a collage that represents
the ocean and discuss ways to promote and to keep the ocean clean.

Procedures:
}- Teacher asks a question to relate students' prior knowledge to the
activities that will follow:
•

Why are oceans important to our life?

}- The teacher shows ocean pictures, discussions arise about animals that
are alive or extinct, and or pollution that the students see in the pictures.
}- Then students get into cooperative groups to make a collage on the paper
provided (See Worksheet #1) from magazines in the classroom of what
they think the ocean looks like today.
}- Students will present the collages to the class discussing:
•

What their ocean looks like

•

Why these pictures represent their ocean

•

How would the student adapt their ocean collage to represent a
cleaner ocean?

}- Teacher tells students that next time we will learn about the parts of the
ocean to get the students interested in the next activity.
}- Students are to find examples of ocean creatures, plant life or facts about
the ocean for the next activity.
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Name: ________________ Date: ________
Directions: Make a collage to represent and summarize the ocean and how and
what it looks today. Answer these questions on the back: What does the ocean
look like? Why do these pictures represent the ocean? How would the ocean
change to make it cleaner? Why?

ocean Collage

Worksheet #1
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Estimated Time: (two weeks)
Purpose:
Understand the characteristics of the ocean though the use of books. Know how
the ocean affects them and how we affect the ocean.

Activities:
a. Ocean Zones
b. Animals (Literature: Animals of the Sea and Shore)
Literature: Animals of the Sea and Shore - Podendorf, I., (1982). NY:
Children's Press.
Summary: This book discusses animals that live on the shore and in the
ocean. The book has pictures of the animals, and information about their
habitats, what they eat and where they live.

c. Whales Vs. Fish (Literature: A Whales' Song & Is a Blue Whale The
Biggest Thing There Is?)
Literature: A Whales' Song- Sheldon, D., (1990). NY: Puffin.
Summary: A little girl goes to visit her family and discovers how beautiful
whales are while she is there. This book also has wonderful illustrations
and information about whales.
Literature: Is a Blue Whale The Biggest Thing There Is? - Wells, R.,
(1993). NY: Scholastic.
Summary: This book examines how big the blue whale really is, and then
compares it to other big things in the universe.
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a. Ocean ZonesPurpose:
Students will understand what makes up an ocean. The students will illustrate
one zone on the provided paper and write examples of the animals and plants in
this zone.

Procedures:
~

Students use their examples and facts about the ocean from the Opening
Celebration to begin this activity.

~

Students are to pretend they are diving in the ocean. If they were at the
top, what zones would they be in? The middle? Close to the bottom?
The bottom? Can students predict what zone they would be in when they
dive into the ocean?

~

Students pick a zone they want to explore. They look at pictures and
examples of the ocean zones through various texts and resources, such
as:
+ Encyclopedias
+ Internet resources

~

Students illustrate on the paper provided (See Worksheet #2) their zone
and write 5 sentences to describe this zone in the ocean.

~

Questions to ponder during explorations:
• Can you list what type of animals, creatures and life live in different
zones from the one you chose to examine?
• Can you predict what would happen if an animal from the sunlight
zone made it to the twilight zone? How would you test your theory?
• Can plants from the deep-sea zone survive in the sunlight zone?
Why or Why not?
• What facts can you find about your zone in the ocean?

~

These zones are then put up on the bulletin board titled: "Ocean Zones"
in the correct order to demonstrate an ocean with its layers.

~

Teacher tells students to think about the animals that do not live in the
ocean, but are on the shores, or animals that can go in and out of the
ocean.
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b. Animals (Literature -Animals in the Sea and shore)
Literature -Animals in the Sea and shore - Podendorf, I., (1982). NY:
Children's Press.

Purpose:
Now that we know the zones in the ocean, we will learn the animals that live in
and around the ocean. The students will listen to a story about the ocean and
create a map of the world, including the oceans and continents.

Procedures:
J;> Predict what the story will be about. Teacher records predictions on the

board.

J.> Teacher reads story aloud Animals of Sea and Shore. A as we are
reading the story, facts are compiled on the board about items found in the
sea and on the shore.

J.> After the story, we revisit our predictions and add to our facts about the
ocean. (Worksheet #2)
J;> Students get with a partner to discuss what oceans are made of.
J;> Partner's use maps of the world to build/construct their own map on the

provided paper (See Worksheet #3), labeling the major oceans, and
continents. Students color to identify land from ocean.

J.> After maps are made, students can reflect in their journal/log (See
Worksheet #4) their ideas about two questions:
•

How do oceans affect the world? Or how does the world affect the
ocean?
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b. Animals (continued)
•

Are whales and fish the same? How are they similar and how are
they different?

}- After students are finished writing, the teacher reminds students of
tomorrow's activity. They are to imagine they are a fish or whale in the
ocean. Students should bring in pictures or facts about fish/whales to use
for tomorrows activity. Students get with a partner to discuss what oceans
are made of.
}- Partners use maps of the world to build/construct their own map on the
provided paper (See Worksheet #3), labeling the major oceans, and
continents. Students color to identify land from ocean.
}- After maps are made, students can reflect in their journal/log (See
Worksheet #4) their ideas about two questions:
•

How do oceans affect the world? Or how does the world affect the
ocean?

•

Are whales and fish the same? How are they similar and how are
they different?

}- After students are finished writing, the teacher reminds students of
tomorrow's activity. They are to imagine they are a fish or whale in the
ocean. Students should bring in pictures or facts about fish/whales to use
for tomorrows activity.
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Name: ______________ Date: ________
Directions: Pick an ocean zone to illustrate and describe in five sentences on
the back. Also answer these questions on the back: What would happen if an
animal from the Sunlight Zone made it to the Twilight Zone? How would you test
your theory? Can plants or animals from the different zones survive in other
zones? Why? How?

ocean Zone

Worksheet #2

118

Name: _______________ ,Date: _ _ _ _ _ _ __
*Directions: With a partner draw a picture of the world below. Label the map of
the continents and oceans. Then color the land different than the ocean.

of the Worlq

Worksheet #3
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Name:

- - - - - - - - - - - - - - - - - - -Date:- - - - - - -

Directions: Reflect on these questions below, then illustrate: How does the
ocean affect the world? Why and how does it affect the world? How does the
world affect the ocean? How and Why?

3ourna;

Worksheet #4
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c. Whales Vs. Fish

(Literature: A Whales' Song & Is a Blue Whale The

Biggest Thing There Is?)

Literature:
•

A Whales' Song - Sheldon, D., (1990). NY: Puffin.

•

Is a Blue Whale The Biggest Thing There Is?- Wells, R., (1993). NY:
Scholastic.

Purpose:
Now that we know the zones, animals, and oceans of the world, we will learn
more specifically about the fish and whales in the ocean. Students will listen to a
story about whales and analyze what makes a fish different than a whale.

Procedures:
~

Students get into groups of four to show their pictures/facts of fish or
whales.

~

After groups have a while to talk, the class gets into a large group to
predict what the story will be about. What facts might they find in the
story? Why?

~

Teacher records predictions on the board. Teacher reads The Whales'

Song, stopping to ask questions about our predictions.
~

Teacher holds up the next book to examine facts about whales:
Literature- Is a Blue Whale The Biggest Thing There Is?

~

Divide students into two cooperative groups. One group are fish, the other
are whales. Give 1O minutes for each group to brainstorm what makes a
fish or whale similar and different from each other.

(
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c. Whales Vs. Fish
~

(Continued)

Students in the groups list on chart paper that is provided (See Worksheet
#5): facts about fish, and facts about whales.

~

Come back together as a group to discuss, justify and share the
similarities and differences between fish and whales by filling a chart to
compare and contrast:
Fish

~

Whale

Teacher reviews what we have learned so far about the ocean: The
importance of the oceans, ocean zones, animals (whales/fish), and plants.

~

Students are to think about the first day of the unit. How do we affect the
ocean? What affects the ocean and why? Journals are assigned to
reflect on these questions for the next part of our unit.
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Name: _______________ Date: _______
Directions: Fill in the appropriate circle to compare and contrasts whales versus
fish in the provided space below.

Fish

Whale
Worksheet #5
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3. Preserving Our Oceans
~ ..

-

Estimated Time: (two- three weeks)
Purpose:
Create and promote ways to keep the ocean clean. Students find
ways to keeps our oceans clean by recycling and not polluting.

Activities:
a. Fieldtrip
b. Project
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a. FieldtripPurpose:
Now that we know the zone$, o;mimgl$, ,;Ind oc;;e,ml? of the world, we will learn
more specifically about the affects of pollution on the oceans. To see what the
ocean looks like in our area we would take a fieldtrip.

Procedures:
)>

Students record in their journals (See Worksheet #6):
•

What animals and plants are at the ocean?

•

Opinion/analysis of the ocean, is it polluted? How did you determine it
was polluted? What do you see to support your theory?

•
)>

How would you want to help stop pollution?

Students are reminded to bring their journals for tomorrow's activity for
discussion about the fieldtrip.

)>

After the fieldtrip we would discuss our ideas of what we saw. The
discussion will lead to a prediction about what the 3 r's of our environment
are. We will discover through discussion that the three r's are: Recycle,
Reduce, and Reuse to protect and preserve our oceans.

)>

Students will be placed into three groups with one of the three r's as their
topic. Each group will brainstorm ways to recycle, reduce or reuse.

)>

Students come back together in a large group to show and discuss how to
use the 3 r's to preserve and protect our oceans. These ideas will prompt
our pollution project.
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Name: _________________Date: _ _ _ _ _ _ _ __
Directions: Record by answering questions from the fieldtrip below, then
illustrate examples: What animals/plants were seen? Was the ocean polluted?
How and Why? How could pollution be stopped or helped?

3ourna;

Worksheet #6
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(
b. Pollution ProjectPurpose:
Students will create a project and promote their idea to keep our waters, and
oceans clean from pollution.

Procedure:

>

Students decide on a topic (See Worksheet #7). They could choose from
local areas: Mary Moore park, Edmonds Beach, Mukilteo Beach, our
school, a street (near by Audubon Elementary), our playground, cafeteria
or our office area.

>
>

Teacher and students brainstorm objectives for their projects.
Students decide on their objective(s) of their project (See Worksheet #8):
•

>

For example: Objective - Keeping our school playground free of litter.

Students would need to defend their topic in a small group teacher
conference. Questions to defend: Why did they choose this particular
area? How is it in need of help for protecting from pollution?

>

After their topic and objectives are chosen, students need to decide on a
plan of action (See Worksheet #9). Their plan of action is how they are
going to reach their objective.
•

>

For example: keeping litter out of our playground area. Students
could decide on a time to clean the playground area, notify students of
littering and how it affects the environment. They could decide to go
room to room to spread their plan of action to clean up the playground.
(See Worksheet #9).
Students need to research their topic to figure out how to carry out their
objective(s). Students use books, interviews, videos, Internet and people

to carry out their objective(s).

>

Then finally students actually carry out their project. After the project has
been accomplished, students reflect on provided paper (See Worksheet
#10).
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Pollution Title
1. Group Members:

2. Proposed Title:

3. Why was this title chosen?

Worksheet #7
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~ o_l_l_u_t_i_'_O Il Project

Name: _ _ ____
Name:

------------

Name:

------------

objective

Objective/s: Write the objective/s for the pollution project below.

Defending Your Topic:
Answer these questions below1. Why were these objective/s chosen?
2. How are these objective/s going to help with a pollution
problem?
3. What changes are going to be made to solve the pollution
problem?
4. Suppose there was a magic wand to fix the pollution
problem, how and why would you wish to fix the pollution
problem?

Worksheet #8
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~ollution Project
Name:- - - - - - - - - - Name:
----------Name:

-----------

Plan of Action

Directions: Answer the following questions to begin the plan of
action for the pollution project1. Topic:
2. Objective/s:

3. Materials Needed:

4. Describe the steps to accomplish the objectives:
Step 1Step 2Step 3Step 4Step 5Worksheet #9
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4. Who will do what steps in the group?
Name:

Role:

*

*
*
*
5. Will there be a need for support/help of others to clean up
your area?
Who?

How will they help?

When?

Where?

How will the help be notified?

6. When is the Plan of Action taking place?
Worksheet #9
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Reflection
----------------- Date:--------

Name:

Directions: Answer the following questions to reflect on the pollution project
below.
1. Explain how you feel your project went, good/bad, and why.

2. Do you think you cleaned up? Why or Why not, explain.

3. If you could go back and do something different with your project, what
choice would you change and why? If not, explain why your project was
perfect.

Worksheet #10
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4. What do you think went well in your project? Give 3 examples. Why did
it work out so well? What did you do well?

6. Overall, how do you feel about your project? Explain.

Worksheet #10
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4. Ending
Celebration
J ,,
'"f,

Estimated Time: one week
Purpose:
An organized program to let students show their work and projects to friends,
family and peers.

Procedures:
}>

This open house for the classroom would be dedicated to give students an
opportunity to show their work from the unit.

}>

Students would invite friends and family to their production.

}>

The students could do a poster presentation, show a video, present to the
audience, and create a book, slideshow or pamphlet to demonstrate what
they did in this unit.

}>

The production should include what they did, and how they carried out
their project and show their findings.

}>

Food would be served by volunteers, teacher and or students for those
who come.
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Ongoing Assessment
./ Student participates during discussions .
./ Map of ocean and land is completed - with labels of oceans,
and continents .
./ Project is completed with a topic, objective and plan of action .
./ All work that is turned in has correct spelling and grammar.
v"

1-10 Worksheets are completed and are 90o/o accurate or better
to be acceptable.
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* All grading is dependent upon final draft form, from a scale: 4-above and

beyond expectations 3-meets expectations 2- below expectations 1-Redo.
See Chart Below:
4- Above And Beyond Expectations:

•

Spelling/grammar is 90%-100% correct

•

Accuracy is 90%-100%

•
•
•

Organized and Neat
Turned in early or on time
Extra credit or work was done

3-Meets Expectations:

•
•
•

Spelling/grammar is 60-90% correct
Accuracy of assignment is 60% - 90%
Turned in on time

2- Below Expectations:

•
•
•
•

Spelling/grammar has more than 50% errors
Accuracy of assignment is below 60%
Lacks Neatness
Turned in late

1- Redo

•
•
•
•

Does not make sense
Accuracy of assignment is below 60%
Unorganized and lacks neatness
Turned in late
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eiath,ly Y'Jith
N.llttiti on I
.

Grades: 1-3
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Outline & Justification
• ,. ·~

•

/ =

~~
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/
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Outline

lntr<>d1,1cti<>n; lnc!1Jdes objectives. strategies used in the unit. and suggested
classroom set up
1. Getting Started: (2 days)
(Literature - Cloudy With a Chance of Meatballs)
2. Food Guide Pyramid: (two weeks)
a. Basic Food Groups & Serving Sizes (Literature: About Food And
Where It Comes From)
b. Healthy Versus Unhealthy (Literature: Junk Food-What It Is, What It
Does)
c. Food Journal (Literature: Food And Digestion)
3. Group Project (two - three weeks)
a. Experiment (Literature: Foodworks: Over 100 Science Activities and
Fascinating Facts That Explore the Magic of Food)
b. Poster Representing Nutrition
c. Presentation
4. Healthy Food Factory (two - three weeks)
(Literature: Charlie and the Chocolate Factory)
a. Chapter Questions, Discussions, Activities
b. Product Choice Chart
5. Ending Celebration (one day)
Ongoing Assessment: Assessments to use throughout the unit
Generic Rubric: Used to grade and evaluate the students' work in the unit

Justification
Nutrition allows us to make healthy choices to promote lifelong wellness!
However, many people eat not knowing how it affects their body. Knowing what
is healthy and not healthy to eat will enable us to make wise choices with out
food!
This unit will use many strategies and methods with literature to
demonstrate how to be healthy. Students will create a fantasy city of healthy
food to begin the unit. Then students will learn about the food guide pyramid.
Next students will experiment with food and represent their findings on a poster.
Finally students will read Charlie and the Chocolate Factory then make their own
imaginary food factory to explain later at the ending celebration.
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Objectives
•

Students will be able to practice healthy behaviors.

•

Student will be able to promote their physical and mental well being.

•

Students will be able to properly handle food.

•

Students will be able to make healthy food choices based on the food guide
pyramid and serving sizes.

Strategies Used(cooperative learning & thematic unit)
1. Getting Started: QAR
2. Food Guide Pyramid: Summarize, QAR, Context Clues
3. Group Project: Context Clues
4. Creating a Healthy Factory: QAR, Readers Response Log
5. Ending Celebration

Suggested Classroom Set-Up
There are food and fitness, pictures and books from the independent
reading section set up in the classroom that the teacher has collected from the
library, bookstores, newspapers, magazines, and Internet, and/or The
Washington State Dairy Council. If space allows, set up a comfortable place to
have discussions in the classroom. The space should be big enough for all to sit
in a circle for discussions. The pictures around the room should include the food
pyramid guide, exercising, and anything else to demonstrate that nutrition is
important.
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1. Getting Started

•

• ;-

Estimated Time: two days
Literature: Cloudy With a Chance of Meatballs- Barrett, J., (1982). NY:
Aladdin Library.

Summary: This story is very creative. A weather system uses food, such as
meatballs as rain.

Purpose:
Activity to get students motivated about making wise food choices in their life.

Procedures:
)' Teacher begins by reading, Cloudy With a Chance of Meatballs.
)' Students and teacher brainstorm ideas of nutrition.
)' Teacher asks these questions to begin brainstorming nutrition ideas:
•

How can you be healthy?

•

Why and how would you want to be healthy?

•

How does nutrition affect you and or your family?

•

Can you help others be healthier? How?

)' Teacher places ideas on paper and hangs it the room. As the unit
progresses, more and more ideas are added to this paper.
)' Students then reflect about the story read, in a provided journal (see
worksheet #1) and write their own fantasy story about a make believe city
with silly food weather adventures.
)' Teacher tells students that next time they will be learning about the food
USDA guide pyramid. Students are to think about what they predict the
food guide pyramid look like for the next activity.
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Name: _ _ _ _ _ _ _ _ _ _ _ _ _ _Date: _ _ _ __

3ourna;

Worksheet #1
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Estimated Time: two weeks
Purpose:
stuaent's willexamine what to eat to be healthy and make wise choices when
eating, and finally how to handle their food.

Activities:
a. Basic Food Groups & Serving Sizes (Literature: About Food And
Where It Comes From & Eating Right)
Literature: About Food And Where It Comes From - Shannon, T.,
(1961). NY: Melmont Inc.
Summary: This book is about the places in which we get our food:
grocery stores, factories and farms.
Literature: Eating Right- McGinty, A.B., (1999). NY: Franklin
Watts.
Summary: This book explains in detail how to eat in a healthy
manner.
b. Healthy Versus Unhealthy (Literature: Junk Food-What It Is, What It
Does)
Literature: Junk Food-What It Is, What It Does_- Seixas, J.S.,
(1984). NY: Greenwillow Books.
Summary: This book gives great examples of what junk food is.
Then it describes why we should and or should not eat it.
c. Food Journal (Literature: Food And Digestion)
Literature: Food And Digestion- Ward, B.R., (1982). NY: Franklin
Watts.
Summary: Food and Digestion demonstrates what happens to
food once it has been eaten, and goes through the digestion
process.
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•

a. Basic Food Groups & Serving Sizes (Literature:

About Food

And Where It Comes From & Eating Right))

Literature:
•
•

About Food And Where It Comes From- Shannon, T., (1961). NY:
Melmont Inc.
Eating Right- McGinty, A.B., (1999). NY: Franklin Watts.

Purpose:
Students will be able to make informed decisions about what to eat and what not
to eat by knowing the basic food groups and serving sizes.

Procedures:
}- Teacher asks students: "who ate breakfast this morning?" Examples are
shared and listed on the board.
}- The teacher gives a pretest, and the test is also given as a posttest to
asses the students' learning at the end of the unit (see worksheet #2).

Read Book/ Summary
}- Teacher passes out photocopied chapters from About Food And Where It
Comes From.

}- Students get into groups to read and discuss their chapter that the teacher
passes out.
}- As students read their chapter they summarize on provided paper (see
worksheet #3) and share with the class.
}- One student from each group shares their summary of the chapter about
food and where it comes from.
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•

a. Basic Food Groups & Serving Sizes (Continued)
~

The teacher draws the food guide pyramid on the board without any items
or labels in the boxes (see worksheet #4).

~

Teacher asks the students to think about where the foods they discussed
would fall in the food guide pyramid.

Read Book / Activity
~

Then teacher reads from the book, Eating Right to transition the
discussion into serving sizes.

~

Teacher and students discuss serving sizes of each food group.

~

If needed, teacher can give hints or fill in a few food groups to get students
started, the teacher writes and tells the serving sizes of each food group.
(See worksheet #4)

~

Students break up into one of the food groups.

~

Students create a visual to represent the food group on paper.

~

Each student has one piece of paper. However the group needs to
represent their chosen food group. For example the fruit group would
need 3-6 fruit items drawn on the paper.

~

The group of students will need to draw enough items to fulfill their food
group serving size.

~

Students place their foods on a designated wall to represent their food
group thus form the food guide pyramid.

~

Teacher reminds students that the next activity will be about the food
groups that are healthy and unhealthy to eat. Students should think and
bring in ideas of healthy food and unhealthy food.
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Nutrition Assessment
Name:

Date:

1. List the six food groups and serving sizes in the food guide pyramid:

2. Is it good to know the food groups? Justify your answer with specific details.

3. Should you wash your food before you eat it? When and why.

4. What food group does the food guide pyramid tell you to eat the least of?
Wh?

5. What food group does the food guide pyramid tell you to eat the most of?
Why?

Worksheet #2
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6. Pretend that you are eating pizza with pepperoni pizza with olives. Where
would the pizza fit in the food guide pyramid and why?

7-8. In the provided space below, plan a healthy meal. Be sure to list something
from every good group and then explain why you feel it is healthy.

9-10. In a few sentences, tell why you want to be healthy and how you are going
to stay healthy with nutrition.

Worksheet #2
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Name:._ _ _

$ ummary

1. Chapter?

2. Summary:

Worksheet #3
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Date:

food Guide Pyramid

Grain,
cereal , . )
Breads, 11 servings
(6-

pasta

Worksheet #4
Adapted from: (2003). United States Department of Agriculture.
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•

•

b. Healthy Versus Unhealthy-

Literature: Junk Food-What It Is, What It Does - Seixas, J.S., (1984). NY:
Greenwillow Books.

Purpose:
Students will be able to understand what foods are healthy and unhealthy to eat.

Procedures:

>

Teacher and students review the food groups to connect to prior
knowledge about the different types of food to eat.

>
>

Teacher reads from Junk Food-What It Is, What It Does.
Students use the provided paper to list healthy and unhealthy food (see
worksheet #5) as the teacher reads.

>

After reading, students and teacher discuss some food items to eat
sparingly from the book, and list on the board.

>

The teacher asks for volunteers to tell what they have had to eat in the last
few days.

>

These examples are listed in order of what was eaten for two days.

>

Students state their opinion of the meals. They are to agree or disagree
with what was eaten based on being healthy and meeting the food groups
guidelines. (See worksheet #1 ).

>

The teacher explains to the students to be aware of what they are eating
in the next few days, because our next activity is a Food Journal.
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Name:- - - - - - - - - - - - - - - -Date:- - - - - -

Healthy versus Unhealthy!

Healthy

Unhealthy

Worksheet #5
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c. Food Journal (Literature:

Food And Digestion)

Literature: Food And Digestion-Ward, B.R., (1982). NY: Franklin Watts.
Purpose:
Students will keep track of what is eaten for later analysis.

Procedures:

>>-

Teacher asks students to read their reflections from the previous activity.
Teacher reads the chapters from Food And Digestion: The Diet and Using
Food.

>-

Teacher passes out Journals for students to use for recording their diets
for one week. (See Worksheet #6)

>-

Teacher explains how to use the journals. Record all food that is eaten
daily.

>-

When the week is completed students get into groups to compare journals
and discuss:

>-

•

Did they meet the daily food guide standards?

•

Did they eat healthy or unhealthy foods? Explain your answers.

Students reflect in their journal (see worksheet #7), answering these
questions:
•

How would you evaluate what you ate for the last week?

•

What conclusions do you come to about meeting the food guide
pyramid requirements? Why, justify your answers?

•

If you could eat one day of healthy food, what would it be and
why?

>-

The teacher reminds the students to begin thinking of their group project
and bring in ideas, pictures, or items for their group.
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My Healthy .
Food Journal .
By: - - -

Worksheet #6
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t..
~"0-a.

Did You Eat

Grain,
cereal ,
)
areads, 11 servings
(6-

pasta

~ood Guide Pyramiq
Worksheet #6
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Daily Journal . ..
Directions: List every food that you eat in the space below, then identify the
food group in which you ate from.

Group

Food
Breakfast

Breakfast

Snack

Snack

Lunch

Lunch

Snack

Snack

Dinner

Dinner

Snack

Snack

Worksheet #6
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Name: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _,Date: _ _ _ _ _ _ _ _ __

journa;
Directions: In the space below reflect on these questions:
How would you evaluate what you ate for the last week? What conclusions do you have
about meeting the food guide pyramid requirements? Why? Justify your answers. If

YQY coulct eatQne ctay of healthy food. whatwoulct it be and why?

Worksheet #7
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3. Group Project

•

• I"

'

Estimated Time: two - three weeks

Purpose:
Students know and understand the food guide pyramid and all it entails.
Students will demonstrate their new knowledge and understanding of human
physiology and the importance of health and fitness by producing a product from
the product choice chart (see page 7).

Activities:

a. Experiment- (Literature: Over 100 Science Activities and Fascinating
Facts That Explore the Magic of Food)

Literature: Foodworks: Over 100 Science Activities and
Fascinating Facts That Explore the Magic of Food - Ontario
Science Centre (1987). NY: Addison-Wesley Publishing
Company, Inc.

Summary: This book is full of different science experiments to
answer many questions about food.

b. Poster Representing Nutrition

c. Presentation
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a. Experiment

•

i!

t>
'

t-/

'

(Literature: Foodworks Over 100 Science Activities)

Literature: Foodworks: Over 100 Science Activities and Fascinating Facts
That Explore the Magic of Food O Ontario Science Centre (1987). NY: Addison°
Wesley Publishing Company, Inc.

Purpose:
Students will be able to choose an area in which they want to find something out
about food. They will use the book Foodworks Over 100 Science Activities and
Fascinating Facts That Explore the Magic of Food, to choose their experiment of
food.

Procedures:
~

Students are placed into groups randomly for this experiment.

~

Students use the book Foodworks Over 100 Science Activities and
Fascinating Facts That Explore the Magic of Food, the students choose a
food experiment and fill out the provided sheet (see worksheet #8).

~

Students then need to complete the chosen experiment and fill out the
provided paper to demonstrate what was done (see worksheet #9).

~

The teacher that students can present this experiment at the end of the
unit party for others to see!
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Name:- - - - - - - - - - - - - - -Date:- - - - -

100 d Experiment/
1. Title of Experiment:

. 2. ljyg_othesis:

3. Experiment:

4.Analysis of Results:

5. Conclusion:

Worksheet #8

158

Name:_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _.Date:_ _ _ _ __

~e f

iection of Food Experime

nt1

1. Title of Experiment:

2. What happened in your experiment? What were you trying to find
out?

3. Did the experiment develop as you thought it would? Explain.

4. What did you learn? How would you do the experiment differently
next time? Why?

Worksheet #9
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•

•

b. Poster Representing Nutrition
Purpose:
Students will make a poster to demonstrate what they feel nutrition is with
pictures, drawings, and or written ideas.

Procedures:
:l>- Students get into the same groups as the experiment for this poster

activity.
:l>- Teacher explains that the posters need to have the following:

+
+

Food pyramid neatly created
One meal is made on the poster to represent all food groups for a
healthy meal.
+ Facts, ideas or their philosophy of why nutrition is important to them
and in making their life better.
+ Names of the group members.
+ What you learned about nutrition also displayed.

c. Presentation
Purpose:
Students will now be able to share their new knowledge about staying healthy
with nutrition!

Procedures:
:l>- Students choose from the product choice chart to present their experiment

and poster (see product choice chart page 7).
:l>- Students turn in what they are going to present (see Worksheet #10).
:l>- Teacher explains that students can choose between presenting their

information to another class, or the end of the unit party.
:l>- If students choose to present to another class, the teacher needs to make

arrangements for them.
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Name:

- - - - - - - - - - - - - - - -Date:- - - - - -

~r:esentatio 111
1. Title of the Presentation and group member names:

2. How will you present the project? (Page 7)

3. Where have you chosen to present this project and why?

Worksheet #10
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Estimated Time: two - three weeks
Literature: Charlie and the Chocolate Factory- Dahl, R., (1964). NY: Puffin
Books.

Summary: This book is about a boy who finds a golden ticket and begins an
adventure that will change his life forever, through a chocolate factory.

Purpose:
Students understand the food groups, serving sizes and eating healthy foods.
Students will explore the importance of health in their daily lives through reading
Charlie and the Chocolate Factory. Charlie wins a golden ticket that changes his
life forever when he visits a candy factory. This book provides examples of bad
eating habits and what the children experience by eating unhealthy. Students
will be making a healthy food factory to promote good eating habits, unlike the
book.

Activities:
a. Chapter Questions, Discussions, Activities
b. Product Choice Chart

(
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•

a. Chapter Questions, Discussions, and Activities

Purpose:
Chapter questions, discussions and activities about the chapters will give
students a better understanding of the book and of eating healthy and unhealthy.

Procedures:

>-

Teacher gives students the literature story they will read, Charlie and the
Chocolate Factory.

>-

Teacher tells the students that they will follow these steps when reading
this book:
•

Read Chapter

•

Answer Questions posed in their Reader Response Logs (see
Worksheet #11)

•

Come together as a group every two or three chapters to discuss with
the teacher what is occurring in the story. The responses are
discussed for further understanding of what students are thinking as
they read.
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Reader Response Log
Name: _ _ _ _ _ _ _ _ _ _ _ __

Day_:

Day_:

Day_:

Worksheet #11
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~

Chapter 1: Questions
•

•

Analyze the meals that Charlie and his family are eating. How are they
meeting the food guide pyramid requirements? Explain.

•

Charlie loves chocolate. What category would chocolate fall under on
the pyramid? Why?

•

What choice would you make for your favorite treat if you were in
Charlie's position? Support your answer with examples.

~

Chapter 2: Questions
•

If you were Mr.Wonka, what food invention would you make? Why?
How is your invention useful and healthy? Think back to a story your
family told you (like Charlie's grandpa would tell him). What was the
story about, did you enjoy or look forward to story telling? How did it
make you feel, explain?

~

Chapter 3: Questions
•

If you were a prince or a princess what would you recommend to build
a palace out of? Explain.

•
~

Predict why you think that workers do not work at Mr.Wonkas' factory.

Chapter 4: Questions
•

Has your prediction changed about the workers? Who are the
workers? Justify your answer with details.

•

Why was Charlie's dad so excited about the newspaper? If you were
in the Buckets family would you be excited? Why?

~

Chapter 5: Questions
•

If you could have chocolate candy for the rest of your life, would you
want it? Explain.
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•

•

Pretend that you could have one food group for the rest of your life,
what would you choose? Give specific examples for your answer.

•

Will Charlie find the golden ticket? How do you know? Describe why
you feel he\vill or won't.

+

Activity for chapter 1-5:

•

Pretend you have a factory! Design your own ticket for
people to find to win a trip to your factory. Explain, in your
reader response log how your contest would work and why?

Chapter 6: Questions
•

Analyze Augustus' eating habits compared to how someone should eat
to be healthy. Explain why he does, or doesn't have healthy eating
habits.

•

How would you change Augustus' eating habits to be healthier?
Support your answer with details and examples.

}>

Chapter 7-8: Questions
•

Interpret how you think Charlie felt after he opened his Fudgemellow
Delight. Explain why you think this way.

•

Where would you place gum on the food guide pyramid? Why?

•

Mike Teavee watches a lot of television. Is watching that much
television healthy? Evaluate his TV watching and explain why you feel
it is healthy or unhealthy.

}>

Chapter 9-10: Questions
•

Explain why Grandpa Joe and Charlie are so desperate to find the
golden ticket. What feelings would you have for finding the golden
ticket? Defend your position with examples.
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•

+ Activity for chapter 7-10:
•

Using the Bucket's food they have in their house, plan a
healthy meal for Charlie. You can add two more food items
of your choice to make Charlie's meal complete. Use the
provided paper, illustrate, and be ready to share with the
class. (see worksheet #1)

>-

Chapter 11-12: Questions
•

How would you prioritize a dollar if you found it in the snow? Would
you buy food? Take it home? Explain your answers.

•

Describe the way Charlie felt as he discovered the golden ticket. Was
the family happy he had the golden ticket? Why, or why not?

•

Predict what might happen to Charlie in the Wonka Factory. Why do
you feel this way?

>-

Chapter 13-14: Questions
•

Predict who you think the workers are. Justify your predictions with
details.

>-

Chapter 15: Questions
•

Would you want to see the chocolate room? Why? What would you
eat first, second, and so on?

•

Evaluate the healthiness of the chocolate room. How and why is it
healthy or unhealthy?

+ Activity for chapter 11-15:
•

Illustrate on a piece of construction paper what you think the
chocolate room looks like.

>-

Chapter 16-17: Questions
•

Describe what the Oompa-Loompas look like in your mind.
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himself? If you were Augusta what choices would you have made?
Give examples to explain your answer.

•

Based on what you know so far in the story, do you think the parents
like Mr.Wonka? · How would you feel about Mr. Wonka? Explain.

>-

Chapter 18-19: Questions
•

What judgment would you make about why hot chocolate would help
Charlie and Grandpa Joe? How would you change the food given to
them to be healthier? Why.

•

What do you think of Mr.Wonka's food rooms? How would you
improve them to be healthier? Explain in detail.

•

How would you adapt Mr.Wonka's invention room to make a new food
for your factory? What food would you invent and why?

>-

Chapter 20-21: Questions
•

Evaluate the magical gum meal. Is it nutritious and healthy? Why or
why not?

+

Activity for chapter 16-20:
•

Illustrate on construction paper, what you think Violet looks
like after eating her gum. Write a poem like the OompaLoompas do to describe how she looks, and feels.

>-

Chapter 22-23: Questions
•

Predict who you think will leave next? Why do you feel this way?

•

Construct a silly room for your factory? Explain what is in your room
and how to eat it.

•

Why do you think that Mr.Wonka names his candy so differently than
our candy? Explain with details why your theory is correct.

>-

Chapter 24-25: Questions
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and I or represents.
•

What would happen to Mike Teavee if he were transmitted to
television? Elaborate to explain your answer.

•

Do the people like the elevator? How do you know? Would you want
to go in the elevator? Why or why not?

>-

Chapter 26-27: Questions
•

How much TV do you watch every day? Is the amount you watch
healthy? Formulate a theory of TV watching for being healthy and
unhealthy.

•

What would you want to see through the TV transporter and why?

•

Was your prediction about Mike Teavee correct? Why or why not?

•

Analyze the poem of Mike Teavee and explain what you think it means
and or represents.

>-

Chapter 28-29-30: Questions
•

What facts can you compile to explain why Charlie is the only child left
at Mr. Wonkas factory? Explain.

•

When Charlie said to Mr.Wonka, "that they could have anything to eat",
what did he mean? What would be the first thing you would eat if you
were Charlie and why?

•

Pretend you are Charlie's family. How would you feel to know you
were moving to a place were you would never be hungry again?
Support you answers with examples.

+ Activity for chapter 21-30:
•

Reflect in your response logs about the factory that Charlie
visited. Write about what food you would create to change
the factory to be more healthy and nutritious.
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b. Healthy Food Factory

•

Purpose:
The chapter questions, discussions and activities gave students a better
understanding of the book and nutrition. Now students are to create their own
healthy food factory (see worksheet #12) and choose a product from the Product
Choice Chart to demonstrate their new factory and knowledge of the book and of
being healthy.

Procedures:
J;;>

Teacher randomly places students into cooperative groups.

J;;>

Teacher explains to students that they are going to create their own
Healthy Food Factory instead of a Chocolate Factory. (See worksheet
#12)

J;;>

The teacher explains that the groups need to choose a project to present
their factory to the class, and/ or their family at the ending celebration.

J;;>

Student use the provided paper to explain and outline their factories, (see
worksheet #13) and the Product Choice Chart (see page 7), to present
their project.
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19-ealthY Food Facto~Y!

1. Title of the Healthy Food Factory, and group
member names:

2. How or what product is going to be used to
present your project?
(Page 7)

Worksheet #12
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~~thY Food Facto~
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1. Title of the Healthy Food Factory, and group members names:

2. How is the factory healthy?

3. Why is the factory needed? Explain.

4. Describe the factory:
What does it look like?

Worksheet #13
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What food will it produce? Why?

Who will work at the factory? Why?

Who will be in charge. and will there be any visitors - (explain)

What kinds of rooms will the factory have and where will the food
come from? How?

5. What project will be used to present this factory? Why? (see
Product Choice Chart page 7)

Worksheet #13
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Estimated Time: 1 day

Purpose:
Students will present what they have learned for family, friends and peers to
come to and enjoy.

Procedures:

»

This climatic celebration would be held at night and the classroom would
be dedicated to give students an opportunity to show their projects, and
other work from the unit.

»

Students would invite friends and family to their production.

)- Students set up any items that they want other to see for open house the
day of.

:J;,- Healthy food would be served.

174

./ Stud~nt participates c:luring discussions .
./ Worksheets #1-13 are completed and are 90°/o accurate or
better to be acceptable:
o Wrote their own fantasy story about a make believe city
with silly adventures that happened.
o Pre and Post tests (see worksheet #2) are complete.
o Students read about food and summarized their chapter
on provided paper (see worksheet #3) and shared with
the class.
o Listed healthy and unhealthy food on worksheet #5.
o Reflection of healthy meals on worksheet #6 complete.
o Food Journals and reflections are thorough and neatly
done.
o Group experiment is done and worksheets 8-9-10 are
turned in with the group presentation.
o Charlie and the Chocolate Factory:
• Chapter questions, discussions, activities, & factory
created/presented
./ All work is turned in on time with correct spelling and grammar.
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* All grading is dependent upon final draft form, from a scale: 4-above and

beyond expectations 3-meets expectations 2- below expectations 1-Rubric.
See Chart Below:
4- Above And Beyond Expectations:

•
•
•

•
•

Spelling/grammar is 90%-100% correct
Accuracy is 90%-100%
Organized and neat
Turned in early or on time
Extra credit or work was done

3-Meets Expectations:

•

Spelling/grammar has 60%-90% correct

•
•

Accuracy of assignment is 60%- 90%
Turned in on time

2- Below Expectations:

•
•
•
•

Spelling/grammar has more than 50% errors
Accuracy of assignment is below 60%
Lacks neatness
Turned in late

1- Redo

•
•

•
•

Does not make sense
Accuracy of assignment is below 60%
Unorganized and lacks neatness
Turned in late
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Literature References
Unit 1:
Literature: Fredrick- Lionni, L., (1967). NY: Random House.
Summary: Fredrick is a story that shows how everyone is unique and different.
It demonstrates how important it is to get to know people around us.

Reading Level: AR Level 3.1 according to: Chandler AR Books,
http://www.gpbwebworks.com/ar/grade3a.htm

Literature: The Giving Tree - Silverstein, S., (1964). NY: Harper and Row.
Summary: The Giving Tree is about a boy who learns how it feels to help others
and how it feels to have others help him.

Reading Level: AR Level 2.6 according to: Chandler AR Books,
http://www.gpbwebworks.com/ar/grade2a. htm

Literature:
Elaine and the Flying Frog- Chang, H., (1988). NY: Random House.
Summary:
Elaine and the Flying Frog is about Elaine moving to a new school and being the
only Chinese girl in her school. However, she finds new friends by intriguing
them in her science class.

Reading Level: AR Level 2.5 according to: Random House Publishers

Literature: Amazing Grace- Hoffman, M., (1991 ). NY: Dial Books for Young
Readers.

Summary: Amazing Grace is about a girl who tries something new, but her
classmates do not approve. However, she wins them over by deciding to be
herself and try new things anyway.

Reading Level: AR Level 3.5 according to: Chandler AR Books,
http://www.gpbwebworks.com/ar/grade3a.htm
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Unit 2:
Literature: The Value of Friendship: The Story of Jane Adams - Donegan, A.,

(1979). NY: Value Communications Inc.
Summary: The Value of Friendship gives one example of how special and

valuable friends are.
Reading Level: AR Level 4.9 according to: Bishop Cotton AR Leveled Books,

http://owensborocatholic.org/cottonlBC/arauthor.htm

Literature: Charlotte's Web- White, E.B., (1952). NY: Harper and Row.
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people. The friendships of animals and people work together to save the life of
one pig.
Reading Level: AR Level 4.4 according to: Chandler AR Books,

http://www.gpbwebworks.com1ar/wwxxyyzz.htm

Literature: Bridge to Terabithia -Paterson, K., (1977). NY: HarperCollins.
Summary: Terabithia is a story about friendship. When Leslie's and her family

move into a new neighborhood she meets Jesse. Leslie and Jesse soon
become best friends. They survive many hardships together as their friendship
grows.
Reading Level: AR Level 4.6 according to: Chandler AR Books,

http://www.gpbwebworks.com/ar/ppqq.htm

Unit 3:
Literature: The Impossible Journey of Sir Ernest Shakleton - Bixby, W., (1960).

NY: Little Brown and Company.
Summary: This book is based on an Antarctic Expedition in 1914-1916.
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Reading Level: ages 9-12 according to:
http://www.arts.utas.edu.au/efgj/english/resources/Representations_of_Antarctic
a/Antarctica%20_non-fict_juv.html

Literature: The First Book of the Arctic - Liversidge, D., (1967). NY: Franklin
Watts Inc.

Summary: This book consists of facts and information about the Arctic. It is indepth, and should not be read in its entirety, but used as a resource for
information.

Reading Level: Used for specific pages and illustrations, found on a second
grade website at,
http://www.cvsd.org/opportunity/Library/Pathfinder/polar_pathfinder.htm

Literature: Life: Nature Library: The Poles - Ley, W., (1962). NY: NY. Time
Incorporated.

Summary: Nonfiction information about Antarctica, which should not be read
through entirely.

Reading Level: 9-11 according to: used for illustrations and some pages to read
aloud - http://www.enc.org/resources/records/O, 1240,011121,00.shtm

Literature: Baby In a Basket - Rand, G., (1997). NY: Cobblehill Books.
Summary: A baby is lost in during a trip to Seattle. This book looks at how to
be prepared when planning a trip through the cold winter months.

Reading Level: grades 1-3 according to: Amazon, School Library Journal http://www. amazon.com/exec/obidos/tg/detail/-/0140566236/q id= 1058667948/sr=11/ref=sr_ 1_1/102-0692706-9370569?v=glance&s=books

Literature: Animal- Literature: A Tale of Antarctica - Glimmereen, U., (1992).
NY: Scholastic Inc.

Summary: A tale of how animals live in the Poles.
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Reading Level: ages 4-8 according to Amazon:
http://ez2find.com/go.php3?site=book&go=0968344909

Literature: Living In Polar Regions - Rees, A. T. (1987). NY: Franklin Watts.
Summary: This book explains who lives in the polar areas. It discusses how
they survived and continue to survive today.

Reading Level: grades 5-7, not read in its entirety, used for specific pages and
illustrations - according to Tuscaloosa Public Library, http://innopac.tuscaloosali brary. org :90/kids/ 10, 505, 856/search/darctic+regions/darctic+regions/1 ,36, 79, 8/framese
t&FF=darctic+regions+anthropo+geography+juvenile+literature& 1, 1,

Unit 4:
Literature: Animals of the Ocean and Shore - Podendorf, I., (1982). NY:
Children's Press.

Summary: This book discusses animals that live on the shore and in the ocean.
The book has pictures of the animals, and information about their habitats, what
they eat and where they live.

Reading Level: AR level 2.4 according to Berkely Elementary School AR:
http://www.gwinnett.k12.ga.us/BerkeleyLakeES/AR_Lists/AR_levell22_24.html

Literature: A Whales' Song - Sheldon, D., (1990). NY: Puffin.
Summary: A little girl goes to visit her family and discovers how beautiful
whales are while she is there. This book also has wonderful illustrations and
information about whales.

Reading Level:

Literature: Is a Blue Whale The Biggest Thing There Is? - Wells, R., (1993).
NY: Scholastic.
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Summary: This book examines how big the blue whale really is, and then
compares it to other big things in the universe.
Reading Level: AR Level 3.0 according to:
http://www. nhcs.k12. nc. us/wboro/AR/Level3. html

Unit 5:
Literature: Cloudy With a Chance of Meatballs- Barrett, J., (1982). NY: Aladdin
Library.
Summary: This story is very creative. A weather system uses food, such as
meatballs as rain.
Reading Level: AR level 4.3 according to:
http://www.catawba .k12.nc.us/SchoolPages/MaidenE/Library/level_4.htm

Literature: About Food And Where It Comes From - Shannon, T., (1961). NY:
Melmont Inc.
Summary: This book is about the places in which we get our food: grocery
stores, factories and farms.
Reading Level: Found at CWU Library. (estimated grades 2-4), used for
selected chapters.

Literature: Eating Right - McGinty, A.B., (1999). NY: Franklin Watts.
Summary: This book explains in detail how to eat in a healthy manner.
Reading Level: AR level 3.0 according to: Power Kids Press
http://www.powerkidspress.com/showbook.cfm?id=BR451

Literature: Junk Food-What It Is, What It Does - Seixas, J.S., (1984). NY:
Greenwillow Books.
Summary: This book gives great examples of what junk food is. Then it
describes why we should and or should not eat it.
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Reading Level: ages 9-12 according to Amazon:
http://www.amazon.com/exec/obidos/tg/detail/-/0688025609/102-06927069370569?vi=glance

Literature: Food And Digestion-Ward, B.R., (1982). NY: Franklin Watts.
Summary: Food and Digestion demonstrates what happens to food once it has
been eaten, and goes through the digestion process.

Reading Level: Found at CWU Library. (estimated grades 4-6) Used for
selected pages, not in its entirety.

Literature: Charlie and the Chocolate Factory- Dahl, R., (1964). NY: Puffin
Books.

Summary: This book is about a boy who finds a golden ticket and begins an
adventure that will change his life forever, through a chocolate factory.

Reading Level: AR level 4.8 according to:
http://www.catawba.k12.nc.us/SchoolPages/MaidenE/Library/level_4.htm
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CHAPTER FIVE
Summary, Conclusions, Recommendations

Summary
The purpose of this project was to create a teacher
handbook containing five thematic units for gifted readers
that incorporates and utilizes literature and comprehension
strategies.

This project was not created for all students

in the regular educational classroom, just for the gifted
readers.

To carry out this purpose, thematic units

including instructional methods and strategies were
reviewed and examined to meet the gifted students'
individualized needs in the classroom.
This project produced a teacher handbook for gifted
readers in grades first through third.

The handbook

included five thematic units with definitions and
identifiers of gifted readers, instructional methods, and
reading strategies to teach gifted students in the
classroom.

This project examined various studies and books

that explored teaching gifted readers in the classroom.

In

these studies and books, it is evident that by challenging
the gifted reader, making the curriculum creative, and
motivating the student, learning is markedly increased. The
topics of each unit are generally taught in the primary
grades and could easily be used with the standard
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curriculum in most districts to motivate and challenge the
gifted reader in the classroom.

The goal for this handbook

was to make a useful guide that was thoroughly explained,
yet had explicit directions that would allow any teacher to
pick up and use in the classroom.
Conclusions

Conclusions from the research were:

1. As the research was examined, it led to the conclusion
that giftedness is a factor in the public schools and
teachers need more methods and strategies to educate
these students with in the regular classroom.
2. Thematic teaching was one instructional method that
proved beneficial for teaching gifted students.
Thematic teaching can incorporate a range of
instructional methods and reading strategies.
3. Gifted readers may not be gifted in all academic
areas.

They may be gifted in reading, yet be average

in other subject areas.
4. Increasing the student workload is not necessarily the
best way to challenge or teach the gifted reader.
5. Research on specific reading strategies for teaching

gifted students was limited.

Thus, more research is
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needed to create guides or handbooks for teachers of
gifted readers.
Recommendations
Recommendations from the research were:
1. Gifted readers will most likely be in the classroom,
so teachers need ways in which to teach these
students.

One recommendation for teaching gifted

readers is to vary the instructional methods and
reading strategies in the classroom.
2. Instructional methods to be varied are:

Thematic

teaching, curriculum compacting, acceleration, and
individualized curriculum.
3. Thematic teaching gives teachers a way to extend the
classroom work and allow for creativity and control
of what the gifted reader is learning.
4. Reading strategies to vary when teaching the gifted
reader include:

summarizing, predicting, rereading,

book sharing, reader response logs, context clues,
story charts, KWL chart, Venn diagram, and question
and response.
5. Gifted readers need to be interested and must be
provided with a variety of ways to learn.
can be varied through reading strategies,

The work
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instructional methods, and trying to relate the work
to real life situations.
6. Having choices, variety, control, curiosity, and
higher level questioning can motivate gifted readers.
These are some of the ways in which to motivate the
gifted reader, yet the ultimate goal is to help the
gifted readers to motivate themselves.

Future exploration and what was learned
There is a lot of history and information about gifted
students, but the information on gifted readers is limited.
Based on all of the research that was reviewed, questions
still remain about gifted readers.

Further information is

needed, such as a clear definition and identification for
gifted readers.

Another question left unanswered is what

reading strategies should be used, and how have specific
reading strategies worked with gifted readers.

Although

these questions were answered in this project, the research
was scarce.
From this project, there are now some ways to include
and teach gifted readers in the regular classroom.

Some of

these ways include: teaching using thematic units and big
projects; allowing for creativity; and choice.

Finally,

when teaching gifted readers, teachers should not give more
of the same work to keep them busy.
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